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Attitudes o f  Counselor Educators toward Persons with Disabilities
A B STR A CT
The purpose o f  this study was to explore the relationship o f  nine variables with 
attitudes o f  Counselor Educators toward persons with disabilities. The objective was to 
identify several potential variables that may influence attitudes. Nine variables were 
examined to test their relationship with attitude among the participants. An analysis was 
completed o f  the significance between each o f  the factors and attitude as measured by the 
SADP (Antonak, 1981). The independent variables were: a) age; b) gender; c) ethnicity; 
d) amount o f  contact with disabled persons; e) knowledge o f  disability legislation; f) 
comfort with type o f  disability; g) theoretical orientation; h) years o f  experience as a 
Counselor Educator; and i) one’s discipline/specialty within Counselor Education.
The participants in this study were a convenience sample o f  Counselor Educators 
who were members o f  the Counselor Education and Supervision listserv (CESNET-L).
O f  the approximate 900 members invited to participate, 6% o f  the mem bers volunteered 
to participate (n= 56; 22 (39%) males, 34 (61%) females). Each participant electronically 
completed a demographics questionnaire and the Scale o f  Attitudes toward Disabled 
Persons (SADP; Antonak, 1981).
Overall, two hypotheses were supported by the data collected from this study. It 
was found that comfort level was correlated with higher scores on the SADP (Antonak, 
1981); and, higher levels o f  knowledge o f  disability legislation are also associated with 
higher scores on the SADP.W ith these exceptions, the data did not support the 
hypotheses which stated there were significant differences or relationships between the 
stated variables and attitude toward persons with disabilities among Counselor Educators.
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Chapter One 
INTRODUCTION
The increase in the enrollment o f  students with disabilities in postsecondary 
institutions requires faculty to become familiar with the issues that emerge during the 
educational career o f  students with disabilities (Lynch & Gussel, 1996). It is especially 
important for Counselor Educators to fully understand the interplay o f  dynamics o f  this 
population so that their educational experience can be maximized. Often, these dynamics 
include attitudinal barriers toward persons with disabilities. This study is designed to 
identify several potential variables that may influence attitudes. They are: a) age; 
b) gender; c) ethnicity; d) amount o f  contact with disabled persons; e) knowledge o f  
disability legislation; f) comfort with type o f  disability; g) theoretical orientation; h) years 
o f  experience as a Counselor Educator; and i) o n e ’s discipline/specialty within Counselor 
Education.
Statement o f  the Problem 
The enrollment o f  students with disabilities is increasing in higher education, due 
in part to strict federal laws such as the Americans with Disabilities Act (ADA; 1990) 
regarding the right to accessibility, political support, work o f  disability groups, as well as 
media coverage (Hirschhorn, 1992). Medical and technological breakthroughs, along 
with laws requiring equal access and attitudinal changes in society, have allowed people 
with disabilities to become more active and visible, and have given them greater access to 
educational and counseling services (Corrigan, 1998). English (1993), however, 
conducted a survey and found that students with disabilities did not feel as integrated into
R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
their social systems, and institutions’ support services did not contribute to social 
integration.
Despite the passing o f  laws such as AD A (1990) and Section 504 o f  the 
Rehabilitation Act o f  1973 which have increased postsecondary enrollment and 
graduation rates o f  students with disabilities, current literature and research suggest a 
relationship between attitudes o f  faculty and educational success o f  students with 
disabilities (Lynch & Gussel, 1996). It is necessary, therefore, to assess the attitudes o f  
Counselor Educators toward students with disabilities and identify variables contributing 
to any observed attitude. Attitude awareness and contributing variables should lead to 
comprehensive training curricula and education on this topic for Counselor Educators.
Purpose o f  the Study
This study explored the relationship o f  nine variables with attitudes o f  Counselor 
Educators toward persons with disabilities. The results o f  this study are expected to 
contribute to better practices and improved services to this population by encouraging as 
well as aiding in the development o f  more comprehensive training curricula for 
counselors-in-training.
Research Question and Hypotheses
Research Question
The research question was to what extent do the attitudes o f  counselor educators 
toward persons with disabilities relate to the following variables: a) age; b) gender; c) 
ethnicity; d) frequency o f  contact with disabled students; e) knowledge o f  disability 
legislation; f) comfort with type o f  disability; g) theoretical orientation; h) years o f
R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
experience as a Counselor Educator; and i) one’s discipline/specialty within Counselor 
Education.
Research Hypotheses
A m ong Counselor Educators, there is a significant difference on the following 




4) Frequency o f  contact;
5) Knowledge o f  disability legislation;
6) Comfort with type o f  disability;
7) Primary theoretical orientation;
8) Years o f  experience;
9) Discipline/specialty.
Significance o f  the Study 
Research shows that persons with disabilities who successfully complete college 
can expect careers and incomes comparable to those o f  their non-disabled peers, and it is 
even suggested that educational achievement is the most effective means for individuals 
with disabilities to achieve financial independence and equality (Task Force on Post 
Secondary Education, 2002). Literature suggests, however, that students with disabilities 
in the postsecondary environm ent encounter biases, stereotypes, and a lack o f  social 
support that impede their educational achievement (Lynch & Gussel, 1996). Therefore, it 
is important that attitudes o f  Counselor Educators toward persons with disabilities and the
R eproduced with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
contribution o f  relevant variables to these attitudes be assessed to more fully understand 
the need for training, awareness, and education on this topic among those preparing to be 
Counselor Educators.
Delimitations
The sample used in this study was delimited to Counselor Educators within the 
United States.
Definitions
1) Auxiliary Aids and Services
The term ‘auxiliary aids and services’ includes: “qualified interpreters and other effective 
methods o f  making aurally delivered materials available to individuals with hearing 
impairments; qualified readers, taped texts, or other effective methods o f  making visually 
delivered materials available to individuals with visual impairments; acquisition o f  
modification o f  equipment or devices; and other similar services and actions” (ADA, 
1990,42 U.S.C. 12102).
2) Barrier
The term ‘barrier’ refers to a) an agency policy, principle or practice that limits or tends 
to limit opportunities for m embers o f  a particular sex, race, or ethnic background, or 
based on an individual's disability status; and b) a fence, wall, or other physical 
obstruction built to bar passage (e.g. a site that requires all individuals to climb stairs 
because it lacks ramps and elevators) (U.S. Equal Employment Opportunity Commission, 
2004).
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3) Disability
The Americans with Disabilities Act o f  1990 defines ‘disability’ as “(a) physical or 
mental impairment that substantially limits one or more major life activities, (b) a record 
o f  such impairments, or (c) being regarded as having such an impairment” (ADA, 1990, 
42 U.S.C. 12101 [2]).
4) Handicap
The W orld Health Organization defines ‘handicap’ as “a disadvantage for a given 
individual resulting from an impairment or a disability that limits or prevents the 
fulfillment o f  a role that is normal for that individual. Handicap is a classification o f  role 
reduction resulting from circumstances which place an impaired or disabled person at a 
disadvantage compared to other persons” (World Health Organization, 1995).
5) Reasonable Accom modation
The term ‘reasonable accom m odation’ means “making existing facilities readily 
accessible and usable by individuals with disabilities and is the principle by which 
employment and public accommodations are m ade accessible to qualified individuals 
with disability” (ADA, 1990, 42 U.S.C. 12102 [2]).
Summary
Chapter one provided the foundation for the need to explore the relationship 
between nine variables and general attitudes o f  Counselor Educators toward persons with 
disabilities. Students with disabilities in higher education are growing in numbers but 
continue to face unique issues and barriers in the postsecondary educational environment, 
and the literature, discussed in Chapter two, addresses how research supports the need for
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exploration into how faculty attitudes, and the influence o f  various factors on these 
attitudes, impact this issue.
R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
7
Chapter Two 
LITERATU RE REVIEW  
With students with disabilities now comprising a substantial population on college 
campuses, it is o f  growing interest to professionals in the postsecondary environment as 
to determine how students with disabilities are being perceived by faculty in this 
environment. Chapter two will provide a review o f  the literature relevant to this topic. 
Particular attention will be focused on attitudes o f  faculty in higher education toward 
students with disabilities and the variables that influence attitude.
General Background Information 
Smith, Polloway, Patton, and Dowdy (1998) defined students with disabilities as 
those who exhibit one o f  several specific conditions that result in their need for special 
education and related services to facilitate academic, social, and emotional development. 
According to the American Council on Education’s HEATH Resource Center, the 
proportion o f  first-time, full-time freshmen with disability attending college increased 
more than threefold between 1978 and 1994, from 2.6 percent to 9.2 percent (Henderson, 
1995). Wilson (1992) estimates that disabled students now account for 10.5 percent o f  the 
entire college student population, and estimates that nearly 40 percent o f  the 10.5 overall 
percentage are reported as having visual impairments and 20 percent are reported as 
being deaf  or hard o f  hearing. In a random sampling o f  434 four-year public and 
independent institutions, the proportion o f  students reporting disabilities averaged 
between six and eight percent betw een 1988 and 2000 (Henderson, 1992).
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Further studies support this substantial growth in the numbers o f  students with 
disabilities in postsecondary education. The National Center for Education Statistics 
(NCES) (1999) and Thomas (2000) report an increase from 29 percent in 1986 to 45 
percent in 1994 o f  persons 16 years old or older with a reported disability that had either 
attended some college or had completed a bachelor’s degree or higher. In 1996, roughly 
6% of  all undergraduates reported having a disability (NCES, 1999). The different 
disabilities reported were learning disabilities (29%), orthopedic impairments (23%), 
hearing impairment (16%), vision impairment (16%), and speech impairment (3%). In 
addition, one in five undergraduates with disabilities reported having an additional 
“health-related” disability or limitation (NCES, 1999, p. 7). Hebei (2001a) asserts that 
these numbers are due mostly in part to the enrollment o f  students with learning 
disabilities; the U.S. Department o f  Education (2000) reports that the 1995-1996 National 
Postsecondary Student Aid Study found that o f  all students with disabilities, 29 percent 
reported having a learning disability.
In Rehabilitation Education Programs specifically, the Council on Rehabilitation 
Education (CORE) reports that o f  the 3,301 students enrolled in accredited programs, 
19.8% (655) report having disabilities ("Profile o f  CORE-Accredited RCE Programs," 
1999; G lover-G raf & Janikowski, 2001). This percentage is somewhat higher than the 
estimated 14.7% rate o f  disability believed to exist in the general U.S. population 
(LaPlante, 1992). CO RE does not report statistics regarding disability type, severity o f  
limitations, or the nature or extent o f  educationally related accommodations o f  
rehabilitation counseling students with disabilities.
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Legislation
Several pieces o f  legislation now influence students with disabilities in higher 
education. The Vocational Rehabilitation Am endments Act o f  1954 was originally 
created to provide services for disabled veterans o f  war, and was among the first o f  many 
federal grants to assist individuals with physical disabilities (Chronology, n.d.). Public 
Law 90480, titled the Architectural Barriers Act o f  1968, followed the Vocational 
Rehabilitation Am endments Act and w as the first federal law m andating all federally 
funded entities be accessible to individuals with disabilities (Chronology, n.d.).
Public Law 93-112, the Rehabilitation Act o f  1973 serves as an umbrella o f  
important disability legislation consisting o f  a variety o f  regulations. Section 504 o f  the 
Rehabilitation Act in particular was credited for targeting discrimination against 
individuals with disabilities on the basis o f  disability (Chronology, n.d.).
Public Law 94-142, Education for all Handicapped Children Act, was credited 
with mandating “free and appropriate education” for all children with disabilities 
(Chronology, n.d.). The Act later became known as IDEA (Individuals with Disabilities 
Education Act). Concepts created under IDEA include least restrictive environment and 
IEP. Both concepts are used to ensure students with disabilities are receiving education 
appropriate for their individual needs (Chronology, n.d.).
Section 504 o f  the Rehabilitation Act o f  1973, which went into effect in 1977, 
prohibits discrimination based on disability in all institutions that receive federal funds, 
including most colleges and universities. Buildings constructed or altered after June 3, 
1977, have had to comply with the relevant accessibility code required by Section 504 o f  
the Rehabilitation Act and, after January 26, 1992, by A D A (Stodden & Dowrick, 1999).
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This code mandates that all programs within existing facilities must be accessible, and all 
new construction must be built accessible to all persons with disabilities. Section 504 o f  
the Rehabilitation Act o f  1973 states that “no otherwise qualified individual in the United 
States shall, solely by reason o f  disability, be excluded from participation in, be denied 
the benefits of, or be subjected to discrimination under any program or activity receiving 
federal financial assistance” (Rehabilitation Act, 1973, 29 U.S.C. 794).
Public Law 101-336, or the Americans with Disabilities Act (ADA), was signed 
into law in 1990 and extends the mandate for nondiscrimination on the basis o f  disability 
to the private sector and the nonfederal public sector (i.e. state and local governments). 
The ADA definition o f  a person with a disability refers to “someone with a physical or 
mental impairment that substantially limits one or more major life activities. A person is 
considered to be a person with a disability i f  he or she a) has a disability as documented 
by a physician; b) has a record o f  the disability; or c) is regarded as having the disability” 
(Lynch & Gussel, 1996, p. 352). The AD A is considered thus far to be the most 
significant disability legislation for m andating that all public programs, regardless o f  
funding, provide “reasonable accom modations” for individuals with disabilities (Schriner 
& Scotch, 2001). According to the ADA (1990), all public services including restaurants, 
libraries, hotels, employment, transportation, stores, and the like, are to be accessible for 
individuals with disabilities. The ADA was strongly influenced by previous legislation as 
well as the Civil Rights Act o f  1964, and as a minority group, disability is perceived as a 
discriminatory factor such as race, gender, and religion (Schriner & Scotch, 2001).
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The ADA and Section 504 in Postsecondarv Education
Colleges are required under the Americans with Disabilities Act to provide equal 
opportunities for students with disabilities; the institutions typically agree to pay for 
many academic-specific accommodations, such as removing architectural barriers from 
classrooms and providing computer software designed to assist disabled students on 
campus (Hebei, 2001b). Benham (1997) asserts that passage o f  the Americans with 
Disabilities Act “has and will continue to impact institutions o f  higher learning in regards 
to funding, services provided, and entrance requirements” (p. 124).
Section 504 o f  the Rehabilitation Act o f  1973 is a civil rights law designed to 
prohibit discrimination on the basis o f  disability in programs and activities, public and 
private, that receive federal financial assistance, such as postsecondary institutions 
(Kidsource Online, Inc., 1997). Section 504 mandates the following requirements 
regarding postsecondary education institutions and students with disabilities: a) access to 
facilities and activities; b) admission policies and practices that do not discriminate on the 
basis o f  disability, c) testing procedures with appropriate accommodations, and d) 
provision o f  auxiliary aids and services (Jarrow, 1993).
The Americans with Disabilities Act o f  1990 strengthened Section 504 o f  the 
Rehabilitation Act o f  1973 and extended the protection o f  civil rights o f  people with 
disabilities to include public and private entities (Henderson, 1992). Over the last few 
decades, Section 504 o f  the Vocational Rehabilitation Act o f  1973 and A D A o f  1990 
have ensured that people with disabilities who traditionally had limited access to means 
to making choices for themselves are now able to speak for themselves or have advocates
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for support (Rao, 2004). Additionally, they have increased access to services, more 
visibility, and more opportunities for participation and inclusion.
Paul (2000) asserts that as the num ber o f  students with disabilities seeking to 
complete their college education increases across the country, these students still face 
both physical and attitudinal barriers within the university environment. Katz, Haz, and 
Bailey (1988) concluded that there is still a strong societal conflict in the m ajority’s 
feelings and beliefs about persons who have disabilities, which points up the potential 
that exists for either support or opposition by public with respect to government policies 
for ensuring equality o f  opportunity for disabled people in employment, education, and 
housing.
Attitudinal Barriers in the Postsecondary Environment
The successful integration o f  college students with disabilities requires receptive 
attitudes o f  members in the entire college community (Fichten, 1988). Benham (1997) 
suggests that these attitudes often reflect preconceived opinions as to what a person with 
a disability can and cannot do, and are often based on societal biases regarding that 
individual’s ability and stability. Deshler, Ellis, and Lenz (1996) further assert that the 
increased presence o f  students with disabilities in postsecondary education has also 
exposed the existence o f  faculty-student perceptual divides within the classroom, and 
suggest that while universities often profess to encourage a diverse student population, 
the reality as experienced by students with disabilities is somewhat different.
Rao (2004) states that “attitudinal barriers are recognized widely as an 
impediment to success o f  persons with disabilities” (p. 191). Zascavage and Keefe (2004) 
go on to say that attitude barriers are exhibited via reduced expectations and limiting o f
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opportunities, and this can be assumed to greatly impact the s tudent’s self-esteem and
self-efficacy within the classroom. In the higher education arena, faculty attitudes toward
students with disabilities may be a determining factor in the success o f  these students, and
negative faculty attitudes toward students with disabilities could be detrimental to the
faculty-student relationship (Nathanson, 1982). Attitudes that persons with disabilities
need assistance in all areas, or that physical disabilities imply mental limitations, are
potentially the most hazardous barriers for integration o f  students with disabilities in
postsecondary educational settings (Lynch & Gussel, 1996). Rauscher and McClintock
(1997) define these attitudes as “ableism,” and give an explanation o f  the term:
Ableism is a pervasive system o f  discrimination and exclusion that oppresses people who 
have mental, emotional, and physical disabilities. Like racism, sexism and other forms o f  
oppression, ableism operates on individual, institutional, and societal/cultural levels. No 
word perfectly describes what the range o f  people with disabilities experience. We use 
the terms ableism or disability oppression because they reflect the viewpoint that people 
with disabilities or physical or mental limitations are considered to be inadequate in 
meeting social and economic roles, (p. 198)
This definition helps to explain the negative attitudes o f  faculty, officials, and 
peers perceived by students with both visible and invisible disabilities, which ultimately 
m ay impact their adjustment in the postsecondary environment. For example, a study by 
Bailey (1994) surveyed 45 disabled and 33 nondisabled college students to assess 
whether the way disabled students value college education differs from that o f  
nondisabled college students. The results showed that the disabled students were more 
eager to improve their value to society through successful involvement in college 
education than their nondisabled counterparts. The need to “improve o n e ’s value in 
society” in reaction to a disability m ay be due in part to ableism, biases, and attitudes.
R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
A study by the Institute for Higher Education Policy found that students with 
disabilities face serious obstacles in college toward achieving their educational goals 
(Bagnato, 2002). Gearheart, Gearheart, and W eishahn (1996) suggest that students with 
disabilities have certain limitations as a result o f  their disabilities that may give rise to 
some special needs, e.g. visual impairment, hearing impairment, and physical disability. 
Hebei (2001a) states that “ services for those students have improved [over time], 
although some faculty members and officials remain skeptical about accommodating 
them ” (p. 24). Even at large public universities, Hebei (2001a) suggests that progress has 
been varied, depending on the level o f  student activism, campus approaches to 
compliance, and specific challenges faced, including topography and historical campus 
attitudes toward fostering diversity. West et al. (1993) surveyed 40 college and university 
students with disabilities to identify potential barriers to higher education and 
improvements in services. They found that the majority o f  the students surveyed 
indicated they had encountered barriers to their education, including a lack o f  
understanding and cooperation from administrators, faculty, staff, and other students; 
lack o f  adaptive aids and other accommodations; and inaccessibility o f  buildings and 
grounds.
General attitudes o f  health professionals.
Research shows that the attitudes held by rehabilitation professionals and mental 
health counselors (Chubon, 1982; Cook, Kunce, & Getsinger, 1976; Holmes & Karst,
1990) m ay have a limiting effect on the person's occupational and social success. In a 
study examining entry-level occupational therapists’ equal status contact with and 
attitudes toward persons with disabilities, respondents exhibited generally positive
R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
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attitudes toward persons with disabilities (Eberhardt & Mayberry, 1995). The researchers 
concluded that entry-level occupational therapists' attitudes toward persons with 
disabilities m ay be influenced not only by parameters o f  the contact variable but a(so by 
the profession's holistic philosophy, the occupational therapy educational curricula, and 
the personal characteristics o f  those who choose to pursue a career in occupational 
therapy (Eberhardt & Mayberry, 1995).
In a study designed to explore the attitudes o f  rehabilitation nurses, occupational 
therapists, and physical therapists toward people with disabilities, White and Olson
(1998) found that the majority (67%) o f  these healthcare professionals had positive 
attitudes toward people with disabilities. The researchers found that occupational 
therapists had significantly higher scores than the rehabilitation nurses and physical 
therapists, but an analysis o f  the rehabilitation nurses' attitude scores showed that practice 
setting, age, and educational level had no significant effect.
A study by Paris (1993) investigated differences in attitudes toward individuals 
with physical disabilities among first-year and fourth-year medical students and health­
care professionals. O f  approximately 310 surveys analyzed, results indicated that the 
fourth-year medical students had significantly more positive attitudes toward people with 
physical disabilities when compared to the first-year medical students. The researcher 
found that across the sample, females, compared to groups o f  males, whites, and Asians, 
were found to hold significantly more positive attitudes toward people with physical 
disabilities (1993).
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General faculty attitudes.
Faculty attitudes toward students with learning disabilities are an important 
influence in students’ adjustment to college. Although staff m ay not overtly express 
negativity toward these students, they may at the same time lack adequate understanding 
o f  specific needs (Satcher, 1992). As with all students, students with disabilities have 
concerns about how to relate to their professors. Students who have disabilities, however, 
may experience such concerns more frequently and the problems they encounter with 
courses may relate to their specific impairments. Barnes (1994) asserts that faculty with 
positive attitudes toward students with disabilities are more readily able to accommodate 
to the students' needs. Further research findings indicate a positive connection between 
faculty awareness and accommodation, their familiarity and experience with students 
with disabilities and their knowledge about disability laws and rights (Bowman & 
Marzonk, 1990).
Askamit, Morris, and Luenberger (1987) found in a study examining attitudes o f  
student affairs personnel and faculty toward students with disabilities that although 
student affairs professionals and faculty members had predominately positive attitudes 
toward college students with learning disabilities, both groups had a somewhat limited 
knowledge base regarding the specific needs o f  this population, but those faculty and staff 
with a stable knowledge base had significantly m ore positive attitudes toward students 
with learning disabilities. The researchers also found that faculty members had 
predominately positive attitudes toward students with learning disabilities but had limited 
knowledge about how to best accom modate this population o f  students. Results indicated 
that faculty members who had m ore information about disabilities appeared to have more
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positive attitudes than those faculty members with less information (1987). However, 
Farrell and Harckham (1988) found in a survey study o f  21 faculty m em bers and 58 
student services personnel that student affairs personnel had a more favorable attitude 
than faculty mem bers did.
The awareness o f  professors regarding the special needs o f  students’ disabilities 
and professor’s responses to the concerns o f  students are vital to s tudents’ success 
(Fonosch & Schwab, 1981). Fichten and Goodrick (1990) found that some professors 
were enthusiastic and optimistic when they first found out that they would be teaching a 
student with a disability. Most, however, were somewhat dismayed; they worried about 
how to talk to the student, wondered if  they would be able to teach the student 
effectively, and were concerned about the impact o f  the student with a disability on the 
rest o f  the class.
Lack o f  understanding o f  reasonable accommodations and self-doubt among 
instructional staff  can become barriers to educational participation for students with 
disabilities (Enright, Conyers & Szymanski, 1996). Faculty may find it difficult to 
accommodate students simply because they lack an understanding o f  these students’ 
needs or familiarity with campus services. It is students’ responsibility to inform school 
officials o f  their disability, provide documentation o f  the disability and propose viable 
options for meeting the unique accom modation needs specific to their disability (Stodden 
& Dowrick, 1999), but Junco (2002) asserts that negative attitudes o f  instructors may 
prevent students w ith disabilities from using those very self-advocacy skills required to 
disclose a disability and request the appropriate reasonable accommodations.
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Some faculty question the nature o f  reasonable accommodations and doubt their 
ability to teach effectively to students with disabilities (Fichten & Goodrick, 1990). In a 
survey o f  faculty’s academic expectations regarding perceived student ability, researchers 
concluded that university faculty m ay be susceptible to frequently held stereotypes, 
which m ay in turn be a barrier for s tudents’ success (Minner & Prater, 1984; Houck, 
Asselin, Troutman, & Arrington, 1992). Hill (1996) reported that, on the average, 
students rated their instructor's level o f  willingness to make accommodations as high, and 
found that students perceived their instructors as being very willing to make some 
accommodations while they were less supportive o f  others, such as allowing students to 
do an extra credit assignment, allowing misspelling and incorrect punctuation without 
penalty, and allowing students to give oral/tape recorded presentations rather than written 
presentations. Additionally, in a survey conducted by Norton (1997) investigating 
feelings o f  faculty and students regarding examination accommodations, faculty were 
receptive to a variety o f  accommodations and were sensitive to students’ feelings. Norton 
found that although students used the exam accommodations, many reported being 
apprehensive about asking for accommodations. It was concluded that the professors’ 
level o f  acceptance o f  the students and their requests was greater than the students’ level 
o f  comfort in asking for accommodations (1997).
Beilke and Yssel (1998) studied the relationship between faculty and students 
with disabilities and assert the importance o f  the faculty-student relationship as a means 
o f  establishing o n e ’s identity within the classroom and university. The researchers found 
that this relationship was instrumental to establishment o f  caring, mentoring, 
relationships within the context o f  the classroom. The researchers later interviewed ten
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students with disabilities to investigate students’ perceptions o f  faculty m em bers’ 
attitudes, and it was concluded by the researchers that students often found faculty 
willing to make instructional accommodations, but encountered a negative classroom 
climate (1998).
The Institute for Higher Education Policy (Bagnato, 2002) found in a recent study 
that faculty often resented being told how they had to meet the needs o f  a disabled 
student, and may not have the training necessary to deal effectively and fairly when faced 
with such a situation. Many faculty are also concerned about the extra time and work 
involved. Beilke and Yssel (1999) suggest that postsecondary institutions may be willing 
to make physical accommodations for students with disabilities, but this does not 
necessary translate into positive attitudes on the part o f  faculty members in higher 
education.
Bento (1996) surveyed 35 faculty mem bers to explore the barriers to 
understanding that arise w hen students with disabilities request classroom 
accommodations. Results indicated that faculty mem bers often felt that their academic 
freedom was constrained by the student requests for accommodations, and faculty 
indicated that they struggled with the question o f  whether the accommodation was fair to 
the other mem bers o f  the class as well as to the student with the disability. The study also 
indicated that the same faculty respondents were characterized as ambivalent regarding 
the classroom needs o f  students with disabilities, and alternately gave assistance and 
expressed concern or gave little assistance and expressed disregard (1996).
Vogel, Leyser, W yland, and Brulle (1999) have concluded the following in their 
research: a) faculty indicated a slightly greater willingness to provide teaching
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accommodations as compared to examination accommodations; b) faculty members were 
least willing to provide supplementary materials such as an outline o f  their lecture or to 
provide assignments in an alternative format; c) faculty members were most willing to 
allow extended time for exams and to allow exams to be proctored in the office o f  
support services for students with disabilities; d) faculty were least willing to alter the 
format o f  examinations; and e) factors that may have influenced faculty attitude include 
age, academic discipline, experience teaching students with learning disabilities, years o f  
teaching experience, and professional rank. Strohmer, Grand, and Purcell (1984), 
however, previously found that demographic variables o f  faculty and academic staff 
including respondents' age, educational level, socioeconomic status, gender, and religion 
accounted for only limited variance in attitudes toward persons with disabilities.
Attitudes and age o f  faculty. Some (Baggett, 1993; Benham, 1995; McGee, 1989; 
Schoen et al., 1987; Williamson, 2000) studied the effect o f  age o f  faculty on their 
attitude towards persons with disabilities. However, these studies did not find any 
significant effect o f  age on faculty attitudes. Fonosch and Schwab (1981) also reported no 
significant findings regarding the relationship o f  age o f  faculty and attitudes o f  faculty 
toward students with disabilities.
Kelly (1984), however, found in a study o f  attitudes o f  student affairs professionals 
toward students with disabilities that female coordinators under age 40 had more positive 
attitudes than their older female counterparts, indicating more accepting attitudes toward 
persons with disabilities among females below the age o f  40. W illiamson (2000) also 
found that younger faculty held generally m ore positive attitudes toward serving students 
with disabilities w hen based on age.
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Attitudes and gender o f  faculty. Previous research indicates that female faculty 
express more positive attitudes toward individuals with disabilities than male faculty 
members (Aksamit et al., 1987; Baggett, 1994; Fonosch & Schwab, 1981; Leyser, Vogel, 
Wyland, & Brulle, 1998), but some studies yielded mixed results. In a survey o f  
approximately 400 student affairs professionals, Kelly (1984) reported higher mean scores 
for females than for males, denoting more favorable attitudes among the female 
participants. A study by Kleinsasser (1999) examining the attitude and knowledge 
concerning learning disabilities held by faculty and student services staff  revealed that 
female faculty reported a significantly higher level o f  knowledge concerning learning 
disabilities than combined male faculty and student services staff.
A study by Askamit et al. (1987) was conducted to investigate the attitudes and 
knowledge o f  approximately 700 faculty members related to the issues o f  students with 
learning disabilities. Results indicated that wom en had more positive attitudes than did 
their male counterparts. Similarly, Fonosch and Schwab (1981) found in a study o f  
factors contributing to attitudes o f  faculty at the University o f  Nebraska that o f  
approximately 409 respondents, female faculty indicated more positive attitudes than 
male faculty toward students with disabilities in the classroom.
In a study examining faculty attitudes toward students with disabilities, Benham
(1997) found that male faculty in higher education indicated more negative attitudes 
toward students with disabilities. Consistent with this finding, Leyser et al. (1998) found 
that significantly more female faculty report having training in the area o f  disabilities as 
well as familiarity w ith Section 504, and m ore female faculty express an interest in 
participating in future workshops on topics o f  classroom accommodations and available
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programs and services on campus. Additionally, female faculty indicated that they had 
more training in the area o f  disabilities, more knowledge o f  legislation and familiarity 
with Section 504, and expressed more willingness to participate in additional training 
such as workshops on topics o f  classroom accommodations and available programs and 
services on campus (1998).
Leyser (1989) found, however, that male faculty more than female faculty 
indicated that they had made accommodations in their classes, and Leyser et al. (1998) 
found that significantly more male faculty than female faculty reported teaching 
experience with some groups o f  students with disabilities, such as those with orthopedic 
impairments and with visual impairments, and expressed an overall stronger willingness 
to provide accommodations than did female faculty. Leyser et al. (1998) also found that 
more male faculty expressed a stronger overall willingness to provide accommodations to 
students with disabilities. However, Williamson (2000) examined faculty attitudes toward 
students with disabilities at Troy State University Dothan and found no significant 
differences were found in attitude between gender o f  faculty.
Attitudes and ethnicity o f  faculty. Unfortunately, there is a paucity o f  research in 
the specific area o f  ethnicity o f  faculty and attitudes toward persons with disabilities, and 
only one relevant study addressing this relationship was found in the literature. Jordon 
and Friesen (1968) found in a multicultural s tudy o f  a ttitudes tow ard  d isab led  persons  
that cultural fac to rs  w e ighed  significantly among attitudinal determinants o f  their 
rehabilitation w orker  samples from several countries. This finding provides reason to 
suspect the existence o f  regional and perhaps, institu tionally  b iased  differences in 
attitudes to w a rd  d isa b i l i ty  (Chubon, 1982; Jordon & Friesen, 1968).
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Attitude and faculty contact with persons with disabilities. Ten studies (Askamit 
et al., 1987; Baggett, 1993; Benham, 1995; Fonosch & Schwab, 1981; Kleinsasser, 1999; 
Lewis, 1998; McGee, 1989; Rao, 2002; Schoen, Uysal, & McDonald, 1986; Williamson, 
2000) specifically included experience as a variable in their study. The variable 
'experience' included previous or current experience teaching students with disabilities, 
and/or previous contact with people with disabilities in terms o f  having a relative, close 
friend, and/or colleagues with disabilities. Six studies (Askamit et al., 1987; Baggett, 
1993; Benham, 1995; Fonosch & Schwab, 1981; Kleinsasser, 1999; Rao, 2002) reported 
a significantly more positive attitude o f  the 'experienced' faculty, while the others failed 
to find a significant effect o f  experience on faculty attitude. Kelly (1984) also found no 
significant differences in attitudes based on frequency o f  interaction with students with 
disabilities.
Yuker (1988) suggested that more positive attitudes could result from increased 
contact, interaction, and experience with persons with disabilities, and specifically, that 
contact under favorable conditions may increase positive attitudes while contact under less 
favorable conditions may result in more negative attitudes. Schoen et al. (1987) reported 
from their research that faculty members' academic area and whether they had instructed 
students with learning disabilities were related to their attitude toward the treatment o f  
these students.
Fonosch and Schwab (1981) found that faculty members experiencing frequent 
contact with persons with disabilities indicated a more positive attitude than those faculty 
reporting less frequent contact. The researchers also found that faculty m em bers who had 
experienced contact in the classroom with greater numbers o f  students with disabilities in
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their classrooms (more than five students) during their teaching careers had more positive 
attitudes than faculty who had taught fewer students with disabilities during their careers 
(1981). In the same survey, the researchers found that approximately 60 percent o f  the 
faculty members responding to the survey reported previous interaction with and 
exposure to disabled persons; the most frequently reported contact was through 
friendships and moderate professional contact. About ha lf  o f  the subjects had had 
interaction with “ severely disabled persons” (1981, p. 95).
In a study which evaluated the knowledge, experience and attitudes, that faculty at 
a private four-year institution have towards students with disabilities, Vasek (2005) found 
that many o f  the faculty had little or no contact with this particular student population, 
and many had no experience working with these students and were less willing to 
accommodate them, but Fichten and Goodrick (1988) found that after talking to students, 
professors' thinking was generally much more positive about the prospective o f  teaching 
them. Leyser (1989) found that a large percentage o f  the faculty indicated that they had 
contact with individuals with disabilities as well as experience in teaching college 
students with disabilities, and approximately 80% surveyed were familiar with resources 
and services available on campus.
Baggett (1994) found that many faculty in a large state university often reported a 
lack o f  familiarity with disability laws and university support services and had limited 
experience in teaching students with disabilities. Results o f  the study by Fonosch and 
Schwab (1981) indicated that faculty members who had experienced a greater degree o f  
contact with individuals with disabilities had more positive attitudes toward students with 
disabilities than those with little or no contact experience.
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Morris, Leuenberger, and Askamit (1987) designed a study to increase the 
information about students with learning disabilities with the intent o f  decreasing faculty 
members' discomfort and to foster positive interactions with students with learning 
disabilities. The researchers found a significant relationship between faculty attitudes 
toward and knowledge about students with learning disabilities and the in-service 
activities delivered over a nine-month period o f  time. The researchers concluded that 
without in-service training, faculty attitudes become significantly less positive and that 
multiple in-service contacts over a period o f  time are necessary to have an impact on 
faculty attitudes and knowledge (1987).
Leyser et al. (1998) found that approximately two thirds o f  faculty surveyed 
reported having limited contacts with individuals with disabilities. A large majority o f  
faculty in this study also noted that they had no or little contact or experience in teaching 
students with disabilities; those who had teaching experience with students with 
disabilities reported having more experience with students with learning disabilities and 
students with visual, hearing, and orthopedic impairments, and faculty had the least 
amount o f  experience with students with psychiatric disabilities and chronic illnesses. 
Additionally, faculty with higher levels o f  personal contact compared to those with 
limited contact with individuals with disabilities such as experience with an immediate 
family m em ber reported having more teaching experiences with students with disabilities 
in higher education, having more knowledge and skills in making accommodations and 
spending significantly more extra time making accommodations, having more familiarity 
with Section 504, and having more frequently comm unicated with service providers
(1998).
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Palm erton and Frumkin (1969a) found "enjoyable  con tac ts"  to be assoc ia ted  
w ith  m ore  pos it ive  a tt i tudes , and frequency o f  contacts was associated with intensity 
o f  college counselors ' attitudes, irrespective o f  direction (Chubon, 1982; Palm erton  & 
Frum kin, 1969b). Evans (1976) has also reported that interaction with disabled 
persons which was structured to alleviate interpersonal d iscom fort was e f fe c t iv e  in 
enhancing the attitudes o f  psychology students, and Hersh, Carlson and Lossino (1977) 
found that social w ork students ' attitudes toward persons with developm ental delays 
seem ed to be enhanced  by in teraction with fam ilies  having children with delays.
Leyser et al. (1998) also found that that personal contact with individuals with 
disabilities was associated with increased knowledge o f  teaching accommodations, 
available services, and o f  disability legislation, as well as with willingness to spend more 
time in making needed adaptations. The researchers suggest that this finding is consistent 
with previous research showing a relationship between personal contact and attitudes 
defined as faculty level o f  comfort and/or willingness to provide accommodations 
(Aksamit et al., 1987; Fichten et al., 1988; Fonosch & Schwab, 1981; Satcher, 1992) and 
between contact and knowledge o f  disabilities, legislation, and services (Aksamit et al., 
1987).
In a study o f  faculty awareness about students with disabilities, Baggett (1994) 
found that 77% o f  the faculty had taught five or fewer students with disabilities during 
the last four years. Faculty additionally indicated that they could identify only students 
w ho disclosed their disability, and lacked experience teaching students with disabilities, 
were unfamiliar with the various disability rights and laws, and were unfamiliar with the 
various university-wide services available to these students with disabilities. Am ong the
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disability groups, the faculty were more familiar with teaching learning disabilities than 
the other groups o f  disabilities (1994).
Elacqua (1996) surveyed 37 college students with various disabilities to assess 
their perceptions o f  the accommodation process at a medium-sized Midwestern university 
and found that while the majority o f  students felt satisfied with the accommodations they 
received, they felt that requesting a classroom accommodation was often stressful.
Further, while the students surveyed felt they were familiar with the referral procedures 
and support services available, they felt that their professors were not familiar with their 
disabilities or available services to aid in the referral process (1996).
A previous and similar qualitative study by Farbman (1983) explored the 
experiences o f  a select group o f  science faculty members from a large urban university. 
Analysis o f  in-depth interviews revealed that the faculty members had contact with 
mostly mobility impaired or visually impaired students. The approaches o f  the faculty 
members appeared to be polarized; some faculty were willing to modify their teaching 
styles, to give out copies o f  their notes, and to spend extra time outside o f  class, while 
other professors refused to do those things. Accom modations seemed to be related 
directly to how the students approached the faculty members, and the more articulate and 
precise the student w as about his or her needs, the better he or she fared. Based on the 
findings, the researcher concluded that the degree o f  autonomy afforded to professors by 
academic freedom may be detrimental to students with disabilities and preparing these 
students with advocacy and negotiation skills would best enhance their educational 
opportunities (1983).
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Similarly, Fichten and Goodrick (1988) examined behaviors which promote 
effective teaching and learning and facilitate problem-free interaction between professors 
and students with disabilities. The researchers found that faculty often feel uncomfortable 
approaching students with disabilities and prefer that students initiate dialogue, and 
faculty were found more likely to provide the assistance needed w hen students state their 
needs in a precise and articulate manner. Sadlick and Penia (1975) found that exposure 
o f  nursing students to successfully  rehabilitated persons by m eans o f  videotaped 
p rogram s m ay be an effective m eans o f  enhancing  attitudes, som ew hat d iscounting 
the need for actual contact with d isab led  persons. In one instance, rehabilitation 
counselor interaction with disabled persons m ay  have had detr im enta l  effects  
(Chubon, 1982; C obun, 1972).
Attitude and facu lty  knowledge o f  disability legislation. Benham (1997) suggests 
that faculty knowledge o f  the needs o f  disabled students, knowledge o f  the legal 
requirements o f  the ADA, and willingness to make the necessary accommodations have 
not been adequately addressed in legislation. Some research findings, however, indicate a 
positive connection between faculty awareness and accommodation, their familiarity and 
experience with students with disabilities and their knowledge about disability laws and 
rights (Bowm an & Marzonk, 1990).
Schoen et al. (1987) surveyed 270 faculty members at Clemson University and 
found that faculty members held generally positive attitudes toward the treatment o f  
students with disabilities in relation to classroom management issues and compliance with 
Section 504. Leyser (1989) found that 85% o f  faculty m embers surveyed were familiar 
with special education legislation pertaining to the rights o f  individuals with disabilities.
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Aksamit et al. (1987), however, found that while faculty with more information 
about disabilities had more positive attitudes than those with less information, faculty 
members surveyed had limited knowledge about students with learning disabilities. 
Consistently, Leyser et al. (1998) found that a large percent o f  faculty surveyed expressed 
unfamiliarity with disability rights laws, and more than one-half had limited knowledge 
o f  university support services for students with disabilities. They also found that a large 
majority reported having no or little contact with service providers, had no or very 
limited training in the area o f  disabilities, and almost ha lf  indicated they had limited 
knowledge and skills for m aking requested educational accommodations for students 
with disabilities (1987).
Thompson and Leslie (1997) surveyed 400 faculty members in a survey designed 
to measure their knowledge o f  disability laws; o f  faculty respondents, less than 18 
percent indicated that they were familiar with Section 504 o f  the Rehabilitation Act, 
while only 50 percent said that they were familiar with the Americans with Disabilities 
Act. It was concluded that the majority o f  the faculty were only marginally aware o f  their 
rights and the legal rights o f  students with disabilities to reasonable accommodations and 
modifications o f  institutional policies.
In a study which evaluated the knowledge, experience and attitudes, that faculty at 
a private four-year institution have towards students with disabilities, Vasek (2005) found 
that approximately one-half  o f  the respondents acknowledged that they possess little or 
no knowledge regarding Federal laws pertaining to students with disabilities in higher 
education. The author reports that a substantial num ber o f  the 208 respondents 
acknowledged that there were a num ber o f  areas in which their knowledge about
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disabilities was lacking, and additionally reported that they did not feel a strong need for 
obtaining such information.
Thompson, Bethea, and Turner (1997) surveyed 400 faculty mem bers at a 
southeastern research and teaching university to measure their knowledge o f  disability 
laws and recent court decisions that affected higher education. The majority o f  the 
participants held the rank o f  professor and had more than 15 years o f  experience in higher 
education. Less than 18% o f  the faculty members stated that they were familiar with 
Section 504 o f  the Rehabilitation Act and only ha lf  o f  the faculty members were familiar 
with the Am ericans with Disabilities Act. In 17 o f  the 25 survey items, 30% or more o f  
the faculty members in this survey responded incorrectly or did not know what the laws 
mandate regarding students with disabilities. One finding o f  the Thom pson et al. (1997) 
study reported that although 80% o f  the participants understood that academic freedom 
does not supersede the rights o f  the student, only 57% knew that they could be held 
personally liable for failure to provide documented reasonable accom modations to 
students with disabilities. Another finding o f  the Thom pson et al. study stated that 56% o f  
the faculty knew that a disability had to be documented before any accom modations were 
provided. Only 46%  o f  the faculty understood that they did not have the right to access 
the student's diagnostic information. Approximately 66% o f  the faculty knew what the 
law required in regard to course waivers and alternate assignments. Sixty percent o f  the 
faculty knew that requests that resulted in fundamental alterations o f  a course do not have 
to be provided. Contrary to the laws, nearly 60%  o f  the faculty believed they had to 
provide an accom modation even if  the student had not requested it. Over h a lf  o f  the
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faculty was unaware that materials must be provided in alternate format if  a student with 
a visual impairment requests it (1997).
Attitude o f  facu lty  and type o f  disability. Loewen (1993) asserts that many 
students have experienced frustration with their postsecondary experiences stemming 
from attitudes, a lack o f  appropriate services, programs, and funding, and the nature o f  
the disability which impacts attitudes, services, and accommodations in the 
postsecondary environment. Often, those students who request accommodations and have 
physical disabilities or have disabilities that can be seen are often accommodated more 
than those students with "hidden disabilities" (Vasek, 2005). Hidden disabilities can 
include attention deficit disorder, learning disabilities, and psychological disorders 
(Fichten, 1990).Yuker (1988) suggested that persons with visible disabilities tend to be 
viewed more negatively than persons with nonvisible disabilities. Strohmer, Grand, and 
Purcell (1984) examined demographic variables, social context, and specific disability 
characteristics in relation to attitudes toward persons with disabilities in faculty and staff. 
They found that o f  250 respondents at a large Northeastern university, attitudes toward 
persons with disabilities vary depending on the social situation and for different 
disability groups.
M owbray and M egivem  (1999) suggest that students who struggle with mental 
illness in particular, a prolific invisible disability on campuses today, may not be finding 
the specific supports they need to overcome barriers to the completion o f  their education. 
Further, Loewen (1993) found in her research that this population o f  students faced a lack 
o f  awareness or understanding o f  mental illness by faculty and peers which contributed to 
their struggle in the postsecondary environment. M oreover, institutional discrimination
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exists on some campuses in the form o f  mandatory psychiatric withdrawal policies 
(Hoffman & Weiss, 1987).
Cook, Yamaguchi, and Solomon (1993) offered a training seminar for faculty 
working with students who had psychiatric disabilities. Results indicated that scores of 
faculty attitudes toward these students improved after the training. Following the 
training, faculty members were more likely to disagree with the statement, "Students with 
psychiatric disabilities also have lower IQs than other students." Following the training, 
faculty members were less likely to agree with the statement, "I am concerned about 
whether students w ho have psychiatric disabilities will act appropriately in class." 
Faculty summary scores improved significantly from pretest to posttest following the 
training.
A study by the Institute for Higher Education Policy (as cited in Bagnato, 2002) 
found that approximately 40 percent o f  first-year students with disabilities have learning 
disabilities, and thus have the benefit o f  special accommodations. The report found that 
faculty and administrators often resisted helping these students with their disability, 
however, because the disabilities were invisible. Beilke and Yssel (1999) suggest that 
students with learning disabilities or psychiatric disabilities often encounter resistance 
based on the perception that such students use their diagnosis as an excuse for poor 
performance. Fichten, Amsel, Bourdon, and Creti (1988) found that professors had a 
clear hierarchy o f  preference regarding teaching students with disabilities; the majority 
preferred students with orthopedic disabilities to all the other categories o f  disabilities.
Hart and Williams (1995) suggest that often, students with physical disabilities 
are treated differently in the classroom, and thus receive a different level o f  education. It
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may be inferred that students with physical impairments encounter additional 
postsecondary issues, including both topographical and attitudinal barriers. For example, 
Anderson (1993) surveyed 26 students with disabilities and 66 non-disabled students 
regarding social support and barriers to higher education, and found that students with 
disabilities on average expressed concerns related to physical barriers within the 
university which were not readily identified by the non-disabled students.
A survey by Singh (2003) sent to directors o f  services for disabled students o f  137 
randomly selected institutions o f  higher learning resulted in only seven percent o f  the 
institutions o f  higher learning provide total or full accessibility as defined by this study to 
the students who have orthopedic disabilities, and it was concluded that it is only a small 
minority o f  sample institutions who offer structural, academic, and dorm accessibility as 
well as recreational opportunities for students with orthopedic disabilities. The following 
results were also indicated: a) academic accessibility provided by institutions o f  higher 
learning is significantly greater than any other types o f  accessibility investigated by this 
study; b) size o f  an institution o f  higher learning has nothing to do with its structure 
accessibility; c) only a small proportion o f  the institutions o f  higher learning offer 
structural academic, recreational and residential life accessibility to students with 
orthopedic disabilities; d) it is only a small proportion o f  the sample institutions that have 
entrance ramps, elevators, and automatic doors and other accessibility features in all the 
campus buildings. Most o f  the institutions are not structurally accessible; e) only a small 
proportion o f  the sample institutions have wheelchair accessible dorm rooms and other 
accessible residential facilities and services for students with orthopedic disabilities.
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Newman (1976) surveyed 464 full-time teaching faculty members in all units o f  
the University o f  Pittsburgh to examine policies and issues regarding admissions 
procedures o f  students with disabilities. Results indicated that 78% o f  the professors 
stated that the university should have an unrestricted admission policy. However, when 
admission to their own department was at issue, only 60%  stated that an unrestricted 
admission should apply. Eighty-six percent o f  the responding faculty members selected 
blindness as the most restricting disability, followed by deafness (59%), paralysis (58%), 
cerebral palsy (54%), muscular dystrophy (51%), body deformations (12%), and skin 
disorders (5%).
Theoretical orientation. Yuker (1988) suggested that the belief systems and value 
structures on the part o f  individuals without disabilities also influence attitudes and 
reactions toward persons with disabilities. He suggested that persons who place great 
importance on a disability may ignore individual characteristics and focus only on the 
level o f  difference or inferiority.
The Psychodynamic approach theorizes that chronic diseases, physical traumas, 
and disabling conditions provoke abnormal sensations that interfere with the image o f  an 
intact body (Livneh & Sherwood, 1991). Likewise, disability may produce regression that 
rekindles childhood conflicts related to body perception (Menninger, 1953). Because the 
primary causes o f  behavior are regarded by psychoanalytic formulations as internally 
determined and because the loss o f  physical integrity is theorized to have a negative 
impact on the body image, attitudes toward oneself  and others are also adversely 
influenced (Livneh & Sherwood, 1991).
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The overriding goal o f  Adlerian therapy is assisting clients to develop their life­
style so that they will be able to direct a more socially useful and productive style o f  life 
(Livneh & Sherwood, 1991). Accordingly, life-style counseling, as applied to a client 
with disability, seek to enable the client to move from a position o f  noncoping to that o f  
coping through striving toward a subjectively determined sense o f  significance (Rule, 
1987). In this capacity, life-style information often broadens the counselor’s 
understanding o f  how the client might cope with physical disability (Livneh & Sherwood,
1991).
The central constructs o f  Person-Centered therapy as applicable to disability 
include a) the salience o f  the phenomenological field, b) the self-concept, and c) the 
denial and distortion o f  threatening experiences. The concept o f  counselor-produced 
facilitative conditions is also o f  significant importance (Livneh & Sherwood, 1991). The 
proponents o f  this theory suggest that individuals experience reality only as it is filtered 
through their phenomenological field, and that it is not the disability which 
psychologically affects the person but rather the subjective meaning and personal 
attitudes associated with it (Livneh & Sherwood, 1991).
The primary concepts in the Behavioral approach are a) the principles o f  operant 
conditioning and reinforcement, punishment, extinction, and shaping; b) classical 
conditioning; c) modeling; and d) social-cognitive principles focusing on behavioral 
management (Skinner, 1953). Proponents o f  this theory emphasize that all hum an 
behavior is learned, and an emphasis is placed on the role o f  the environment in 
maintaining behavior (Duval, 1982). Disability is viewed as operating on the same 
learning principles that govern all other hum an behaviors, and the disability m ay create
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several obstacles which contribute to a lack o f  appropriate coping mechanisms (Livneh & 
Sherwood, 1991).
Counselors practicing Rational Emotive Behavioral Therapy (REBT) regard 
people as having the inherent capacity to think and act rationally and irrationally, and 
rational thinking is seen as leading to appropriate emotional and adaptive behaviors 
(Livneh & Sherwood, 1991). Alternatively, irrationality results in unhealthy and self- 
defeating functioning (Ellis, 1973). From this orientation, people with disabilities are 
perceived no differently than people experiencing any other issue, and disabilities are 
regarded as noxious events experienced by the individual (Ostby, 1985).
The most critical concepts o f  Gestalt theory for application to disability are: a) the 
holistic view o f  the individual, b) the emphasis on awareness and the present, c) personal 
responsibility, and d) the principles o f  polarities and closure (Livneh & Sherwood, 1991). 
In Gestalt theory (Peris, Hefferline, & Goodman, 1951) the person is viewed as a 
composite whole, which is composed o f  connected, integrated parts. Integration o f  
fragmented components to a unified whole is the driving force behind the transition from 
dependency to self-sufficiency. As applied to disability, the holistic approach to therapy 
is emphasized and counselors utilizing this theory specifically address the physical, 
psychosocial, and vocational aspects o f  the person (Livneh & Sherwood, 1991).
Reality Therapy (RT) counselors promote the concepts o f  success identity and 
social responsibility (Glasser, 1965). Proponents o f  RT perceive people as possessing a 
need for personal and social identity. This identity can be classified as either success or 
failure identity, and is formed during early childhood. Glasser (1984, 1985) maintained 
that people are required to fulfill their basic needs to form a success identity. W hen
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applied to disability, RT counselors view disability as only one o f  a multitude o f  
variables which may interfere with the development o f  a success identity, and clients are 
ultimately responsible for their lives, their goals, and for reaching their life desires to 
achieve adjustment (Livneh & Sherwood, 1991).
In a survey study designed to examine types o f  therapeutic interventions utilized 
by rehabilitation counselors in the State o f  Wisconsin, Fier (1999) found that 26%  o f  the 
counselors prefer an eclectic or general theoretical orientation, 24% prefer a behavioral 
approach, and 22% favor a client-centered orientation. Bishop and Richards (1984) 
suggest from their research that mental health counselors who are humanistically oriented 
judged their clients as having more severe educational problems and were more anxious 
than did counselors w ho were cognitively oriented.
A study o f  self-efficacy expectations o f  college professors suggested that 
cognitive factors constituted an important aspect in interactions with students with 
disabilities and those without disabilities (Fichten, Bourdon, Amsel, & Fox, 1987). This 
study reported that weak expectations o f  being able to interact effectively with students 
who have a physical disability are related to discomfort level, lack o f  knowledge about 
appropriate behavior, and negative attitudes in general toward people with disabilities.
Frye (2005) reports that school counselors indicate choosing activities from any 
o f  the existing counseling theories, such as Adlerian/play (Corey, 1996; Seligman, 2001), 
brief/solution focused (Amatea, 1989; Thom pson & Littrell, 1998), person-centered 
(Goor, M cKnab, & Davison-Aviles, 1995; Williams & Lair, 1991), or reality choice 
theories (Garcia et al., 1998), but m aintained that they were choosing counseling 
activities based on the activity specifically, and not based on reliance on a particular
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counseling theory. Each o f  the school counselors surveyed in the study advocated the use 
o f  an eclectic approach when working with students with disabilities. Frye concludes that 
in general, school counselors meet the personal/social needs o f  students with disabilities 
through an eclectic counseling approach, and they use classroom guidance and both 
individual and group counseling activities that focus on teaching students how to improve 
behavior and social skills and increase their self-esteem. The researcher also suggests that 
counselors help students by going against the status quo, providing activities that help the 
students feel better about themselves, and teaching students coping skills (2005).
Attitude and facu lty  experience in teaching. While research is limited investigating 
the relationship between attitude toward persons with disabilities and faculty experience 
in teaching, some investigations into the origins o f  negative attitudes suggest that negative 
attitudes are developed over the course o f  many years (Livneh, 1982). Previous research 
suggests that faculty with more contact and teaching experience with students with 
disabilities have more positive attitudes and are more comfortable allowing 
accommodations than those with less experience (Fichten et al., 1988; Fonosch & 
Schwab, 1981; Leyser e ta l . ,  1998; Satcher, 1992). Williamson (2000) found that faculty 
held generally positive attitudes toward serving students with disabilities when based on 
years o f  experience in teaching.
Benham (1997), however, found that years o f  teaching experience in higher 
education affected faculty attitudes toward students with disabilities. Specifically, the 
researcher found that faculty members with 11-20 years o f  teaching experience in higher 
education seemed to have a m ore negative attitude toward students with disabilities. 
Fichten et al. (1988) found that experienced professors were more willing than
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inexperienced professors to teach students with a disability and experienced professors 
were more comfortable with students with disabilities in general.
Discipline and specialty area. Due to the paucity o f  research in the area o f  
attitudes toward persons with disabilities and various disciplines within the field o f  
Counseling, research discussed here will include those studies available.
Efforts to enhance  attitudes o f  teachers  and students m ajoring  in various areas 
o f  education tow ard disabled students have yielded mixed results (Chubon, 1982). 
A lthough some attitude change program s seem ed to produce the desired results 
(Chubon, 1982; H arasym iw  & H om e, 1975; K iernan , 1974; Lazar, O rpet & Demos, 
1976; M orton, 1977; Shaw & Gillung, 1975), o thers  have p roduced  no changes  
(K uhn, 1971; Parish , Eads, Reece & Piscitello, 1977; Wilson & Alcorn, 1969; 
Z u k e rm a n ,  1975), and  in so m e  in s ta n c es ,  m ix e d  and  negative changes (Chubon, 
1982; Fenton, 1974; M artinez, 1977; Shotel, Iano  & M c G e tt ig an ,  1972; W arren , 
T u rn e r  & B rody , 1964). Chubon (1982) suggests that there is also some indication 
that teacher attitudes m ay vary w ith  d ifferent disabilities, and, therefore, differences in 
focus am ong the studies m ay exp la in  som e o f  the varia tion  in ou tcom es.
In 1993, the American School Counselor Association (ASCA) issued position 
statements on school counselor involvement with students with disabilities and suggested 
the following school counselor roles in working with students with disabilities: (a) 
advocacy, (b) transition planning, (c) behavior modification, (d) counseling parents, (e) 
making referrals to specialists, (f) improving self-esteem, (g) working as part o f  the 
school multidisciplinary team, (h) teaching social skills, and (i) serving as consultants to 
parents and school staff  (ASCA, 1993). Despite the acknowledged need for education to
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increase school counselor competence, most school counselor education programs in the 
early 1990s did not require either specific coursework related to students with disabilities 
or practical experiences with those students (Korinek & Prillaman, 1992).
To investigate this, Milsom (2002) surveyed approximately 400 members o f  the 
American Counseling Association (ACA) who indicated that they were employed in 
schools (elementary, middle, or high) to examine how prepared school counselors felt 
overall to provide services to students with disabilities. Results indicated that in general, 
the school counselors indicated feeling “ somewhat prepared” overall to provide services 
to students with disabilities and to perform specific activities for those students. 
Additionally, Hitchings et al. (2001) found only 8% o f  the participating college students 
with learning disabilities indicated having met with a school counselor during high school 
to discuss coursework and requirements for applying to college.
Furthermore, Korinek and Prillaman (1992) found that while most respondents 
(68%) indicated that their school counselor education programs would have to be altered 
to better prepare graduates to work with students with disabilities, only 11% had plans to 
make changes. Milsom (2002) also found many school counselors reported not being 
involved in providing transition planning services for students with disabilities. O f  
participants in her national study, only 68%  o f  high school counselors reported assisting 
with transition plans for students with disabilities.
Frye (2005) examined how three elementary school counselors m et the 
personal/social needs o f  students with disabilities using an ethnographic interview 
method o f  qualitative inquiry. The school counselors in this study reported actively 
seeking out ways that students with disabilities could participate in counseling activities
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counselors’ involvement with students with disabilities that school counselors felt they 
were important in meeting the personal/social needs o f  students with disabilities, but 
reported having limited involvement and desire to work with these students.
In a study that required rehabilitation counselors to form a positive or negative 
judgm ent about a client based on select information from a client narrative and rate either 
positive or negative factors, Strohmer and Pellerin (1995) found that participants tended 
to favor negative client factors over positive ones based on the information presented. In 
addition, more experienced counselors tended to note less positive client information.
Schofield and Kunce (1971) studied rehabilitation counselors’ reactions to 
physically disabled, developmentally delayed, and emotionally disturbed disability 
groups. The researchers found that the counselors tended to stereotype clients in terms o f  
the services they needed as well as in terms o f  probably personality characteristics. They 
also found that these stereotypes influenced the counselor-client interaction.
Krauft, Rubin, Cook and Bozarth (1976) found that the ability o f  clients in a 
rehabilitation center to complete their rehabilitation program was related to counselor 
attitudes toward them, and that counselors who held more favorable attitudes toward 
people with disabilities experienced a greater num ber o f  successful closures than 
counselors with less favorable attitudes.
In a study investigating the relationship  betw een knowledge o f  disability  issues 
and attitude tow ard  persons w ith  disabilities am ong college counselors, knowledge 
about d isability  was not found to correlate positively  with college counselors ' attitudes 
tow ard  d isab led  pe rsons  (Chubon, 1982; P a lm er to n  & Frum kin , 1969). O n the o ther
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hand, T ham s (1975) found seminars to be effective in enhanc ing  the a t t i tudes  o f  
school counse lo rs  tow ard  d isabili ty , w hile  L eM ay  (1968) found that a group  o f  
counselor education trainees held "enlightened" attitudes toward mental illness.
Theoretical Framework
The guiding theoretical framework for this research study is conceptualized from
the viewpoint o f  critical theory. Denzin and Lincoln (2000) define critical theory:
A critical social theory is concerned in particular with issues o f  power and justice and the 
ways that the economy, matters o f  race, class, and gender, ideologies, discourses, 
education, religion, and other social institutions, and cultural dynamics interact to 
construct a social system. It analyzes competing power interests between groups and 
individuals within a society— identifying who gains and who loses in specific situations
(p. 281).
This theory focuses on how injustice and subjugation shape people’s experiences 
and understandings o f  the world, and maintains that the material world is structured from 
that subjective reality based on the imposed structures o f  those who have power, and 
those who are perceived as powerless. Critical theory assumes that the researcher’s 
values shape the frame o f  inquiry in the research being conducted, and it is the 
researcher’s position that students with disabilities are historically underserved by 
postsecondary institutions. Therefore, this theoretical framework conceptualizes this 
study in terms o f  power structures and biases which currently impact the postsecondary 
success o f  students with disabilities.
Review o f  the Literature on the Instruments 
The instrument used in this study w as the Scale o f  Attitudes toward D isabled  
Persons (SADP; Antonak, 1981). This scale is a 24-item summated rating scale requiring 
the respondent to rate agreement on each statement about persons with disabilities on a 
six-point Likert-type scale, ranging from - 3 ,  to signify “ I disagree very m uch,” through
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+3, to signify “ I agree very m uch.” Although no studies have been conducted using this 
or similar instruments to specifically examine the attitudes o f  Counselor Educators 
toward persons or s tudent with disabilities, the following studies have been conducted to 
investigate attitudes toward persons with disabilities broadly among service 
professionals.
In a study which investigated health professional student attitudes toward people 
with disability, Tervo, Palmer, and Redinius (2004) utilized the SADP (Antonak, 1982) 
to examine whether factors such as gender and background in disability would influence 
these attitudes and their ease in dealing with difficult encounters in rehabilitation. Results 
indicated that all students' attitudes were less positive than SADP norms and nursing 
students held the least positive opinions; No attitudinal differences by gender were 
observed. Those with a background in disability held more positive attitudes. Years o f  
experience and hours per week employed predicted comfort with challenging 
rehabilitation situations. Inconsiderate treatment by staff, inappropriate sexual overtures 
and aggressive behavior by patients were stated to be most challenging. Tervo et al. 
concluded that work experience was important for enhancing comfort in challenging 
rehabilitation situations, and educational experiences are needed to promote more 
positive attitudes in the health professions (Tervo, Palmer, & Redinius, 2004).
Chenoweth, Pryor, Jeon, and Hall-Pullin (2004) conducted a study using the 
SADP (Antonak, 1982) to explore the effect o f  a clinical placement in a rehabilitation 
setting on nursing students' attitudes towards, and effectiveness in caring for, adult 
patients with acquired disabilities from head and spinal injuries. The researchers found 
that attitudes o f  nursing students towards persons with a disability rem ained positive
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throughout their clinical placement. The researchers suggest that the students' 
participation in a disability-specific preparation program prior to the placement may 
explain these findings.
Blanchard (2001) used the SADP (Antonak, 1982) in a study investigating 
employer attitudes toward individuals with disabilities in Berlin, Germany, and 
Milwaukee, Wisconsin. Results from the study indicated that the aggregate attitude o f  
employers surveyed was favorable toward people with disabilities. Male participants 
from the United States displayed the most favorable attitude, and males from Germany 
displayed the least favorable attitude toward people with disabilities. Age did not appear 
to have an impact on the reported attitude o f  the participants from Germany. However, 
the data collected from the participants from the United States showed that as age 
decreased, m any o f  the resultant scores o f  the revised SADP increased, indicating that 
among the employers surveyed in the United States, those in the younger age groups 
showed a more favorable attitude toward people with disabilities (Blanchard, 2001).
The SADP (Antonak, 1982) was used in a study specifically designed to examine 
the effects o f  acculturation as an influencing factor on attitudes toward people with 
disabilities (Choi & Lam, 2001). The study examined the effects o f  perception o f  
physical versus mental disabilities between two student samples, Korean-American and 
Korean, as a culture-mediating variable. The results o f  this study indicate that Korean- 
American students showed more positive attitudes toward people with mental disabilities 
than the Korean students, and in Korean-American students, mental and physical 
disabilities are rated with no significant differences. It was also found that Korean
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students possess consistent Asian values that favor people with physical disabilities over 
those with mental disabilities (Choi & Lam, 2001).
In a study researching the attitudes toward disabilities among residents in rural 
and urban areas, Palmer, Redinius, and Tervo (2000) utilized the SADP (Antonak, 1982) 
in conjunction with the ATDP (Antonak, 1980) to assess attitudes among undergraduate 
and graduate students in the Midwest. The researchers found that persons who come from 
urban areas had significantly more positive attitudes than those individuals who have 
home communities in rural areas, and the researchers suggest that individuals in urban 
areas might have broader exposure to persons with disabilities than persons who lived in 
rural areas and therefore have more positive views toward persons with disabilities 
(Palmer, Redinius, & Tervo, 2000).
Gilbride (1993) utilized the SADP (Antonak, 1982) to examine the attitudes and 
expectations o f  parents with a child with a disability and the effect which their attitudes 
might have on their child. Results indicated that parents o f  children with disabilities who 
(a) did not view their child's disability as central, (b) did not view their child as different 
or inferior, and (c) did feel able to cope with their child's special needs were found to 
have more positive attitudes toward people with disabilities and higher expectations for 
their child than control groups in comparison. Gilbride (1993) suggests that these results 
indicate that even the parents with positive attitudes, and positive contact with their child, 
hold some stereotypical beliefs, and that parents' attitudes and expectations may be 
shaped by the stereotypes o f  the treatment professionals with whom  they come in contact 
(Gilbride, 1993).
R eproduced with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
46
In a study investigating the attitudes o f  occupational therapy personnel toward 
persons with disabilities (Benham, 1988), the SADP (Antonak, 1982) was used to 
measure beliefs concerning the importance o f  favorable attitudes toward patients, and 
beliefs concerning the role o f  the American Occupational Therapy Association (AOTA) 
in the development o f  ethical guidelines for the delivery o f  health care services. The scale 
was used specifically to measure the attitudes o f  approximately 619 occupational 
therapists toward infants with Down's syndrome, and results indicated a very favorable 
attitude toward persons with disabilities and a general belief that a negative attitude 
would adversely affect the therapeutic relationship (Benham, 1988).
Summary
Chapter provided the foundation for this study by discussing research on faculty 
attitudes toward persons with disabilities and variables that influence these attitudes, as 
well as the theoretical framework on which the study is based. Chapter three discusses 
how this study explored the relationship between nine specific variables and general 
attitudes o f  Counselor Education faculty toward persons with disabilities.
Table 1
Summary o f  Literature by Variable
Variable___________________Author________________ Sample___________ Findings_________
Age o f  Faculty Fonosch & Schwab Randomly selected No relationship
(1981) faculty at the between age o f
University o f  faculty and attitude
Nebraska-Lincoln toward disability
Kelly (1984) 409 faculty at the Females under age
University o f  40 had more
N ebraska positive attitude
than their older 
female counterparts
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Wyland, & Brulle 
(1998)
270 faculty at 
Clemson University
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A survey o f  422 





faculty at the 
University of 
Nebraska-Lincoln
409 faculty at the 
University of 
Nebraska
Random ly selected 
faculty and students 
at the University o f  
South Dakota
420 faculty at a 
large M idwestern 
university
No relationship 
between age o f  
faculty and attitude 
toward disability
Younger faculty 




Female faculty hold 
more positive 
attitudes than their 
male counterparts
Female faculty hold 
more favorable 
attitudes than male 
counterparts
Female faculty hold 
more favorable 
attitudes than male 
counterparts
Female faculty hold 
more favorable 




knowledge o f  
disability 
legislation
Female faculty hold 
m ore favorable 
attitudes than male 
counterparts
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nurses at public 
health facility
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little or no contact 
with students with 
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Faculty Knowledge 
o f  Legislation
Vasek
(2005)
Private 4 year 
institution
Faculty reported 
little or no contact 
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420 faculty at a 
large Midwestern 
university
270 faculty at 
Clemson University
400 faculty at a 
Southeastern 
research University






















30% o f  faculty 
were not familiar 
with disability 
legislation
Less than 18% o f  
faculty were 
familiar with 
Section 504 (1973); 
less than 50%  were 
familiar with the 
A D A  (1990)
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knowledge o f  
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Most faculty prefer 
to teach students 
with orthopedic 
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than with their non­
disabled 
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86% o f  faculty 
believe blindness is 
the most restricting 
disability
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system on the East 





7% o f  institutions 
nationwide provide 
full accessibility for 
students with 
physical disabilities
Attitudes o f  faculty 
are influenced by 





have less positive 





regarding ability to 
communicate with 
persons with 
disabilities is a 
strong determinant 
o f  attitude
School counselors 
tend to favor an 
eclectic approach
More experience is 
positively 
correlated with 
comfort with and 
willingness to teach 
students with 
disabilities
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Discipline/Specialty
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Chapter one provides background information and a framework for this study. 
Chapter two provides a review o f  the pertinent literature related to general disability 
issues and the relationship between nine variables and faculty attitudes toward students 
with disabilities, as well as the theoretical framework from which this study was 
conducted. Chapter three discusses the research methodology, the population utilized, a 
description o f  the sample, the research instruments used, and the methods for data 
analysis used to answer the research question.
Research Design
The research design for this study was an ex post facto survey design with nine 
research hypotheses. An ex post facto study “refers to any non-experimental research 
strategy in which subjects are singled out because they have already been exposed to a 
particular condition or they exhibit a particular characteristic” (Kirk, 1995, p .9). This 
study intended to assess the relationship between nine variables and attitudes o f  
Counselor Educators toward students with disabilities. This design examined the research 
questions by testing the significance between six categorical and three continuous 
independent variables and one dependent continuous variable. The probability level was 
set at .05.
Participants
A  convenience sample o f  Counselor Educators was taken from the Counselor 
Education and Supervision listserv (CESNET-L), which services approximately 900
R eproduced with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
57
members at current. An incentive for the participants was the participation in a research 
project designed to increase knowledge, diversity, and multicultural awareness within 
Counselor Education Programs, as well as information that can be utilized in further 
developing educational training, course development, and comprehensive assessment 
techniques.
Sampling Procedure
Participants for this study were invited to participate by formal invitation letter 
sent electronically on the CESNET-L listserv. This invitation letter (Appendix B) 
described the details o f  the research study. An informed consent (Appendix C) was sent 
electronically, and informed participants that participation in the survey served as implied 
consent. The research question was to what extent the attitudes o f  counselor educators are 




d) Amount o f  contact with disabled persons;
e) Knowledge o f  disability legislation;
f) Comfort with type o f  disability;
g) Theoretical orientation;
h) Years o f  experience as a counselor educator;
i) Discipline/specialty within counselor education.
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Variable List
The dependent variable was Counselor Educator attitude as measured by the Scale 
o f  Attitudes toward Disabled Persons (SADP; Antonak, 1981). There were three 
continuous independent variables: a) amount o f  contact with disabled students; b) 
knowledge o f  disability legislation; c) comfort with type o f  disability. There were six 
categorical independent variables: a) age; b) gender; c) ethnicity; d) theoretical 
orientation; e) years o f  experience as a Counselor Educator; and f) discipline within 
Counselor Education. All variables were categorized as follows:
Table 2
Statistical Analysis Categories by Variable
Variable Survey Category Statistical Category



























Comfort Mostly Uncomfortable Mostly Uncomfortable
Somewhat Comfortable Som ewhat Comfortable
Mostly Comfortable Mostly Comfortable
Completely Comfortable Completely Comfortable














Years o f  Experience 0 Months to 1 Year 0 Months to 1 Year
1 to 2 Years 1 to 2 Y ears
3 to 5 Y ears 3 to 5 Years
6 to 10 Years 6 to 10 Years
11 to 15 Years 11 to 15 Y ears
16 Years or More 16 Years or More
Discipline/Specialty School School
Career
Marriage and Family 
College 
Com m unity 
Rehabilitation
Community
Note: Combinations and omissions were used for analysis due to lack o f  responses in 
some categories.
Instruments
The researcher used the Scale o f  Attitudes toward Disabled Persons (SADP; 
Antonak, 1981). Antonak and Ljvneh (1988) suggest that the convenience o f  the SADP, 
together with the available data on its validity, reliability, and structure, support the 
usefulness o f  the scale by researchers and practitioners in rehabilitation and related fields. 
With permission from the author, the SA DP-R Personal Information Form (Antonak, 
1981) was modified to incorporate the demographic variables o f  the participants in the 
current study.
Counseling practitioners m ay find the SA DP useful for investigations o f  the 
formation, structure, and correlates o f  attitudes toward disabled people, and related fields
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may find the SADP useful in applied settings such as measuring the effectiveness o f  
professional training programs and attitude change programs (Antonak & Livneh, 1988).
Norming
The SADP, a 24-item summated rating scale, requires the respondent to rate each 
statement on a six-point Likert-type scale, ranging from - 3 ,  to signify “ 1 disagree very 
m uch,” through +3, to signify “ I agree very m uch.” No neutral response option is 
provided. Directions to the respondent are printed on the questionnaire form together 
with a response key (Antonak & Livneh, 1988).
Analyses o f  SADP data collected from 1981 to 1983 from new samples o f  
respondents were conducted by Antonak (1985a, 1985b) to confirm and clarify the 
reliability, validity, and utility o f  the scale. These samples included high school students, 
undergraduate and graduate majors in human services, nonmatriculated professionals in 
courses for continuing educational purposes, and participants at workshops and 
conferences in several New England states (Antonak & Livneh, 1988).
The scale was designed to be administered to groups, but may also be used with 
individuals either directly or by mail. Respondents are encouraged to respond to every 
item on the scale. The results o f  reliability analyses yielded Spearman-Brown corrected 
reliability coefficients ranging from +.81 to +.85, and alpha coefficients ranging from 
+.88 to +.91. Preliminary investigation o f  the validity o f  the SADP included analyses o f  
the relationship between the scores on the SADP and other attitude scales (Antonak & 
Livneh, 1988).
Scores on an 18-item reduced version o f  the SADP F o rm -0  were found to 
correlate moderately (r = +.54) with SADP scores, and with scores on each o f  the three
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SADP subscales (r = +.47, +.33, and +.31, respectively). Support for the criterion-related 
validity o f  the SADP was found using the known-groups technique. Multiple regression 
analyses o f  the relationship between the scale scores and the respondent demographic and 
experiential variable showed that SADP scores were partially attributed to differences in 
the subjects’ characteristics (Antonak & Livneh, 1988).
Data Collection
Dillman (2000) found that electronic surveys offer the elimination o f  paper, 
postage, mail out, and data entry costs, making an internet survey a logical choice in this 
particular study given the large sample size. The researcher electronically distributed both 
a letter inviting participants to participate in research (Appendix B) and an informed 
consent document (Appendix C) on the selected listserv in October 2006. The 
participants were invited to respond between October 1 and 31, 2006. Participants were 
directed in the letters to a specific website which hosted the survey. The participants were 
informed that they would give their implied consent to participate in the study by 
navigating to the internet survey, which included a statement about confidentiality and 
results. All results were electronically submitted and stored securely in the SNAP 8 
software system.
The participants had the opportunity to give the following demographic 
information (Appendix A): a) age; b) gender; c) ethnicity; d) amount o f  contact with 
disabled persons; e) knowledge o f  disability legislation; f) comfort with type o f  disability;
g) theoretical orientation; h) years o f  experience as a Counselor Educator; and i) o n e ’s 
discipline/specialty within Counselor Education. The participants then completed the 
SADP by selecting the appropriate box  which best describes their agreement about
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persons with disabilities. The response choices ranged f ro m - 3 ,  to signify “ I disagree 
very m uch,” through +3, to signify “ 1 agree very m uch” on a six-point Likert-type scale. 
The participants had the option to discard their responses and discontinue the survey at 
any time. Once completed, the participants had the option to submit the data by clicking 
on the submit box. The responses were automatically transitioned into a secure database 
stored in the SNAP 8 survey software system. Only the researcher had access to the 
responses. The responses were converted into an SPSS statistical format for analysis.
Statistical Analysis
According to New m an and Newman (1994), descriptive statistics are used to 
describe the population on which one has data. In this study, descriptive statistics 
summarized the questionnaire responses and organized the data obtained from the 
sample, including the mean, standard deviation, and frequency. In addition to descriptive 
statistics, inferential statistics were used with a probability level o f  .05.
A specific statistical procedure or set o f  procedures were utilized to test the 
following hypotheses:
Hypothesis I
There is a difference by age group and attitude toward persons with disabilities.
Statistical Analysis
To test this hypothesis, an analysis o f  variance (A N O V A ) was used. If  the statistical test 
revealed significance, a polynomial trend test would be used to clarify the age group 
difference in attitude.
Hypothesis 2
There is a difference by gender in attitude toward persons with disabilities.
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Statistical A na/ysis
To test this hypothesis, an independent-samples /-test was used to clarify the gender 
group difference in attitude.
Hypothesis 3
There is a difference by ethnicity in attitude toward persons with disabilities.
Statistical Analysis
To test this hypothesis, an independent-samples /-test was used to clarify the ethnicity 
group difference in attitude.
Hypothesis 4
There is a difference by frequency o f  contact and attitude toward persons with 
disabilities.
Statistical A na/ysis
To test this hypothesis, an independent-samples /-test was used to clarify the frequency o f  
contact group difference in attitude.
Hypothesis 5
There is a difference by knowledge o f  disability legislation and attitude toward persons 
with disabilities.
Statistical A nalysis
To test this hypothesis, an analysis o f  variance (ANO VA ) was used. If  the statistical test 
revealed significance, a polynomial trend test would be used to clarify the knowledge 
group difference in attitude.
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Hypothesis 6
There is a relationship between comfort with type o f  disability and attitude toward 
persons with disabilities.
Statistical A nalysis
A Pearson’s correlational analysis was used to evaluate the relationship between the 
independent and dependent variable.
Hypothesis 7
There is a difference by primary theoretical orientation in attitude toward persons with 
disabilities.
Statistical Analysis
To test this hypothesis, an analysis o f  variance (ANO VA ) was used. If  the statistical test 
revealed significance, an independent samples /-test would be used to clarify the primary 
theoretical group difference in attitude.
Hypothesis 8
There is a difference by years o f  experience and attitude toward persons with disabilities. 
Statistical Analysis
To test this hypothesis, an analysis o f  variance (ANO VA ) was used. If the statistical test 
reveals significance, a polynomial trend test would be used to clarify the years o f  
experience group difference in attitude.
Hypothesis 9
There is a difference by discipline/specialty in attitude toward persons with disabilities.
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Statistical Analysis
To test this hypothesis, an analysis o f  variance (ANO VA ) was used. If  the statistical test 
revealed significance, an independent samples ?-test would be used to clarify the 
discipline/specialty group difference in attitude.
Limitations
The limitations o f  this study m ay related to the method o f  sampling; convenience 
sampling offers no control group with which to compare data in this study.
Summary
Chapter three addressed the methodology and procedures for the study. The 
researcher used a convenience sample o f  Counselor Educators subscribing to one listserv 
serving Counselor Educators. The Scale o f  Attitudes toward Disabled Persons (SADP; 
Antonak, 1981) were accessed by participants in the form o f  computer survey. Responses 
had no identifying information so as to protect confidentiality o f  participants. All 
procedures met and followed IRB ethical criteria. Data were gathered using SNAP 8 
software and analyzed using descriptive and inferential statistical tests on the SPSS 
statistical analysis program.




This chapter reports the results o f  the data analyzed for this study. The first 
section includes the demographic information. The second section includes the results o f  
the analyses o f  variance and correlations used to test the hypotheses under study.
Demographic Data
All participants in this study were Counselor Educators employed in C AC REP 
accredited counselor education programs and members o f  the CESNET-L listerv. O f  the 
900 Counselor Educators invited to participate, there was a response rate o f  6% (n= 56).
Tables 2 and 3 present detailed information about the participants’ age; gender; 
ethnicity; amount o f  contact with disabled persons; knowledge o f  disability legislation; 
comfort with type o f  disability; theoretical orientation; years o f  experience as a Counselor 
Educator; and o n e ’s discipline/specialty within Counselor Education.
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Table 3
Frequencies A nd Valid Percentages By Age, Gender, Ethnicity, Amount O f Contact With 
Disabled Persons, Knowledge O f Disability Legislation, Theoretical Orientation, Years 
O f Experience As A Counselor Educator, A nd  O n e’s Discipline/Specialty Within 
Counselor Education
Variable Group N Percent





Gender Male 22 39%
Female 34 61%
Ethnicity White American 47 84%
African American 2 4%
Latin American 2 4%
Asian American 1 2%
Bi-Racial 4 7%
Amount o f  Contact None 4 7%
Daily 19 34%
W eekly 28 50%
Monthly 6 11%
Yearly 3 5%










Cognitive Behavioral 18 32%
Systems 10 18%
Reality 2 4%
Years o f  Experience 0 Months to 1 Year 7 13%
1 to 2 Years 18 32%
3 to 5 Years 9 16%
6 to 10 Years Taken 9 16%
11 to 15 Years 4 7%
16 Years or More 9 16%
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Discipline/Specialty Career 2 4%
School 20 36%






Frequencies and Valid Percentages by Com fort with Type o f Disability
Variable Group N Percent
Mobility Impairment Mostly Uncomfortable 3 5%
Somewhat Comfortable 11 20%
Mostly Comfortable 28 50%
Completely Comfortable 14 25%
Auditory Impairment Mostly Uncomfortable 5 9%
Somewhat Comfortable 14 25%
Mostly Comfortable 26 46%
Completely Comfortable 11 20%
Visual Impairment Mostly Uncomfortable 4 7%
Somewhat Comfortable 18 32%
Mostly Comfortable 20 36%
Completely Comfortable 14 25%
Learning Impairment Mostly Uncomfortable 3 5%
Somewhat Comfortable 8 14%
Mostly Comfortable 24 43%
Completely Comfortable 21 38%
Psychiatric Impairment Mostly Uncomfortable 2 4%
Somewhat Comfortable 9 16%
Mostly Comfortable 25 45%
Completely Comfortable 20 36%
Total 56 100%
Reliability o f  Instruments 
The instalm ent used in this study was the Scale o f  Attitudes toward Disabled 
Persons (SADP; Antonak, 1981). The SADP, a 24-item summated rating scale, requires 
the respondent to rate each statement on a six-point Likert-type scale, ranging from - 3 ,  to 
signify “ I disagree very m uch,” through +3, to signify “ I agree very m uch.” No neutral
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response option is provided. For this research study, the scale reliability was estimated at 
a Cronbach’s coefficient alpha o f  a=.77.
A scale was also developed for variable Comfort with Type o f  Disability for use 
in the correlational analysis for Hypothesis 6. The five categories were averaged based on 
responses to comfort level. Based on that average, scale reliability was estimated at a 
Cronbach’s coefficient alpha o f  a=.64.
Research Hypotheses Results
Hypothesis I
Hypothesis 1 stated that there is a difference by age group in attitude toward 
persons with disabilities among counselor educators. A one-way analysis o f  variance 
(ANO VA ) was conducted to determine significant differences by age group. Due to the 
frequency o f  responses in each category, responses were categorized into the following 
categories: under 40; 40-49; and 50 and above. A N O V A  results did not reveal a 
significant difference by age group and attitude toward persons with disabilities among 
counselor educators. Therefore, the data do not support Hypothesis 1. Table 5 presents a 
summary o f  analysis o f  variance for age and attitude toward persons with disabilities 
among counselor educators.
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Table 5
Summary' o f  Analysis o f  Variance fo r  Age and Attitude toward Persons with Disabilities
among Counselor Educators
Age N M SD
Under 40 24 5.29 .41
40-49 17 5.33 .48
50 and Above 14 5.38 .33
SS d f MS A-value P-value Eta1
Between Groups .07 2 .04 .21 .81 .01
Within Groups 9.02 52 .17
Total 9.09 54
Hypothesis 2
Hypothesis 2 stated that there is a difference by gender in attitude toward persons 
with disabilities among counselor educators. An independent samples / test was 
conducted to determine significant differences by ethnicity. Results o f  the /-test indicated 
that respondents who identified themselves as male did not have significantly different 
attitude scores than those who identified themselves as female, / (5 4 )= - l . 19, p>.05. 
Therefore, the data do not support Hypothesis 2. Table 6 presents a summ ary o f  t test 
results for gender and attitude toward persons with disabilities among counselor 
educators.
Table 6
Summary oft_-test results fo r  Gender and Attitude toward Persons with Disabilities 
among Counselor Educators
Gender N M SD d f /-value £-value  d
Male 22 5.24 .50 54 -1.19 .24 .38
Female 34 5.40 .33
Hypothesis 3
Hypothesis 3 stated that there is a difference by ethnicity in attitude toward 
persons with disabilities among counselor educators. A n  independent samples t test was
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in most categories, responses were categorized into White and Nonwhite (African 
American, Latin American, Asian American, and Biracial). Results o f  the r-test indicated 
that respondents who identified themselves as White did not have significantly different 
attitude scores than those who identified themselves as Nonwhite, /(54)=1.33,/?>.05. 
Therefore, the data do not support Hypothesis 3. Table 7 presents a summary o f  / test 
results for ethnicity and attitude toward persons with disabilities among counselor 
educators.
Table 7
Summary o f  [-test results fo r  Ethnicity and Attitude toward Persons with Disabilities 
among Counselor Educators
Ethnicity N M SD d f /-value P-value d
White 47 5.31 .43 54 1.33 .20 .41
Nonwhite 9 5.45 .25
Hypothesis 4
Hypothesis 4 stated that there is a difference by frequency o f  contact in attitude 
toward persons with disabilities among counselor educators. To test this hypothesis, an 
independent samples / test was used to clarify the frequency o f  contact group difference 
in attitude. Due to the frequency o f  responses in each category, responses were 
categorized into daily or weekly contact and monthly or yearly contact. Results o f  the t- 
test indicated that those respondents who reported daily or weekly contact did not have 
significantly different attitude scores than those who reported monthly or yearly contact, 
/(50)= ,95,/?>.05. Therefore, the data do not support Hypothesis 4. Table 8 presents a 
summary o f  t test results for frequency o f  contact and attitude toward persons with 
disabilities among counselor educators.
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Table 8
Summary of[-test for Amount o f  Contact and Attitude toward Persons with Disabilities
among Counselor Educators
Contact N M SD d f t-value P-value d
Daily or W eekly 25 5.30 .43 50 .95 .35 .26
Monthly or Yearly 27 5.40 .35
Hypothesis 5
Hypothesis 5 stated that there is a difference by knowledge o f  disability 
legislation in attitude toward persons with disabilities among counselor educators. A one­
way analysis o f  variance (ANO VA ) was conducted to determine significant differences 
by knowledge rating. AN O V A  results revealed a significant difference by knowledge 
rating and attitude toward persons with disabilities among counselor educators.
Increasing levels o f  knowledge are positively associated with positive attitudes on the 
outcome measure. Therefore, Hypothesis 5 was supported by the data. Table 9 presents a 
summary o f  analysis o f  variance for knowledge o f  disability legislation and attitude 
toward persons with disabilities among counselor educators.
Table 9
Summary o f  Analysis o f  Variance for Knowledge o f  Legislation and Attitude toward  
Persons with Disabilities among Counselor Educators
Knowledge N M SD
Some or Less 26 5.21 .41
Much 30 5.43 .39
SS d f MS F-value F-value Eta2
Between Groups .66 1 .66 4.19 .05 .07
Within Groups 8.5 54 .16
Total 9.16 55
Note: *p<.05
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Hypothesis 6
Hypothesis 6 stated that there is a relationship between comfort with type o f  
disability in attitude toward persons with disabilities among counselor educators. A 
correlational analysis was conducted to determine whether a relationship between the 
variables exists. A Pearson’s correlation revealed statistical significance at the .01 level 
for degree o f  comfort and attitude toward persons with disabilities among counselor 
educators, r(55)= ,63,/?<.01. There is a positive correlation between level o f  comfort and 
positive attitude. Therefore, Hypothesis 6 was supported by the data.
Hypothesis 7
Hypothesis 7 stated that there is a difference by primary theoretical orientation in 
attitude toward persons with disabilities among counselor educators. A one-way analysis 
o f  variance (ANO VA ) was conducted to determine significant differences by theoretical 
orientation. Categories which received fewer than five responses were omitted from 
analysis (Psychodynamic; Gestalt; REBT; Reality). A N OV A results did not reveal a 
significant difference by theoretical orientation and attitude toward persons with 
disabilities among counselor educators. Therefore, the data do not support Hypothesis 7. 
Table 10 presents a summary o f  analysis o f  variance for theoretical orientation and 
attitude toward persons with disabilities among counselor educators.
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Table 10
Summary o f  Analysis o f  Variance for Theoretical Orientation and Attitude toward
Persons with Disabilities among Counselor Educators
Theoretical Orientation N M SD
Adlerian 7 5.48 .17
Person-Centered 11 5.26 .57
Cognitive Behavioral 18 5.24 .46
Systems 10 5.42 .22
SS d f MS F-value P-value Eta '
Between Groups .43 3 .14 .81 .50 .05
Within Groups 7.50 42 .18
Total 7.91 45
Hypothesis 8
Hypothesis 8 stated that there is a difference by years o f  experience in attitude 
toward persons with disabilities among counselor educators. A one-way analysis o f  
variance (ANOVA) was conducted to determine significant differences by years of 
experience. A N OV A results did not reveal a significant difference by years o f  experience 
and attitude toward persons with disabilities among counselor educators. Therefore, the 
data do not support Hypothesis 8. Table 1 1 presents a summary o f  analysis o f  variance 
for years o f  experience and attitude toward persons with disabilities among counselor 
educators.
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Table 11
Summary o f  Analysis o f  Variance for Years o f  Experience as a Counselor Educator and
Attitude toward Persons with Disabilities among Counselor Educators
Years o f  Experience N M SD
0 Months to 1 Year 7 5.27 .32
1 to 2 Years 18 5.33 .46
3 to 5 Years 9 5.22 .29
6 to 10 years 9 5.51 .38
11 to 15 Years 4 4.92 .56
16 Y ears or more 9 5.50 .32
AS d f MS F-value P-value Eta2
Between Groups 1.35 5 .27 1.72 .15 .15
Within Groups 7.81 50 .16
Total 9.16 55
Hypothesis 9
Hypothesis 9 stated there is a difference by discipline/specialty in attitude toward 
persons with disabilities among counselor educators. A one-way analysis o f  variance 
(ANOVA) was conducted to determine significant differences by discipline/specialty. 
Categories which received fewer than ten responses were omitted from analysis (Career; 
Marriage and Family; College; Gerontology; Rehabilitation). AN O V A  results did not 
reveal a significant difference by discipline/specialty and attitude toward persons with 
disabilities among counselor educators. Therefore, the data do not support hypothesis 9. 
Table 12 presents a summary o f  analysis o f  variance for discipline/specialty and attitude 
toward persons with disabilities among counselor educators.
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Table 12
Summary o f  Analysis o f  Variance fo r  Discipline/Specialty Area and Attitude toward
Persons with Disabilities among Counselor Educator's
Discipline/Specialty N M SD
School 20 5.30 .48
Community 21 5.38 .35
SS d f MS C-value / ’-value Eta2
Between Groups .06 1 .06 .34 .56 .01
Within Groups 6.75 39 .17
Total 6.81 40
Summary
This chapter presented an analysis o f  the data along with demographic 
information about the participants o f  this study. Several analyses o f  variance, t tests, and 
a correlational analysis were conducted to determine whether differences or relationships 
exist between the nine independent variables and attitude toward persons with disabilities 
among counselor educators. Overall, two hypotheses were supported by the data 
collected from this study. It was found that comfort level was correlated with higher 
scores on the SADP (Antonak, 1981); and, higher levels o f  knowledge o f  disability 
legislation are also associated with higher scores on the SADP.




This chapter provides an overview o f  the results, limitations o f  the study, 
implications for higher education and counseling professionals, and recommendations for 
future research. The purpose o f  this study was to explore the relationship or differences 
between nine variables with attitudes o f  Counselor Educators toward persons with 
disabilities. The goal was to identify potential variables which may influence these 
attitudes. These variables included a) age; b) gender; c) ethnicity; d) amount o f  contact 
with disabled persons; e) knowledge o f  disability legislation; f) comfort with type o f  
disability; g) theoretical orientation; h) years o f  experience as a Counselor Educator; and 
i) one’s discipline/specialty within Counselor Education.
Hypothesis 1 stated that there is a difference by age group and attitude toward 
persons with disabilities among counselor educators. The analysis did not reveal a 
significant difference by age group and attitude toward persons with disabilities among 
counselor educators. These results support studies (Baggett, 1993; Benham, 1995; 
Fonosch & Schwab, 1981; McGee, 1989; Schoen et al., 1987) which have found no 
relationship between age o f  faculty and attitude towards persons with disabilities. 
Williamson (2000) found, however, that younger faculty held generally more positive 
attitudes toward serving students with disabilities when based on age. Based on 
conflicting results in the literature regarding this variable on attitude toward persons with 
disabilities am ong faculty, and counselor educators specifically, the results o f  this study 
elucidate the need for further exploration into the effect o f  age on attitude, and under
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what circumstances age becomes a factor in predicting, impacting, and determining 
attitudes.
Hypothesis 2 stated that there is a difference by gender in attitude toward persons 
with disabilities among counselor educators. The analysis did not reveal a significant 
difference by gender and attitude toward persons with disabilities am ong counselor 
educators. These findings are consistent with those o f  Williamson (2000) who examined 
faculty attitudes toward students with disabilities at Troy State University-Dothan and 
found no significant differences between gender o f  faculty and attitude. Additionally, 
other studies have also consistently found no significant relationship between gender o f  
faculty and attitude toward students with disabilities (Lewis, 1998; McGee, 1989; Schoen 
et al., 1987). In other research, however, female faculty have been found to hold more 
favorable attitudes than their male counterparts (Aksamit, Morris, & Luenberger, 1987; 
Baggett, 1994; Fonosch & Schwab, 1981; Kelly, 1984; Kleinsasser, 1999; Leyser, Vogel, 
Wyland, & Brulle, 1998). It is important to recognize that among conflicting results in 
studies examining gender differences in counselor educators toward persons with 
disabilities, further research is needed to establish under what conditions gender may 
influence attitude and how training courses and programs may address the relationship 
between gender and attitude, i f  a relationship does exist.
Hypothesis 3 stated that there is a difference by ethnicity in attitude toward 
persons with disabilities among counselor educators. The analysis did not reveal a 
significant difference by ethnicity and attitude toward persons with disabilities among 
counselor educators. These findings are consistent with those o f  Friesen (1968) who 
found in a multicultural s tudy o f  a ttitudes  tow ard  d isab led  persons  that cu ltu ra l
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w orker samples from several countries. W hile there remains a paucity  o f  literature in 
this area, Chubon (1982) and Jordon and Friesen (1968) suggest the existence o f  
regional and perhaps institu tionally-biased differences in attitudes to w a rd  d isa b i l i ty .  
T h e se  re su l ts  m ay  h ig h l ig h t  a c o n t in u e d  c o l la b o ra t iv e  e ffo r t  a m o n g  c o u n s e lo r  
ed u c a to rs  and  h ig h e r  e d u c a t io n  p ro fe s s io n a ls  to a d v o c a te  to le ra n c e  in both  
v en u es  and  lend d ire c t io n  to fu r th e r  a reas  o f  s tu d y  in the a rea  o f  d iv e r s i ty  and  
a tt i tu d es .
Hypothesis 4 stated that there is a difference by frequency o f  contact and attitude 
toward persons with disabilities among counselor educators. The analysis did not reveal 
significant difference by frequency o f  contact and attitude toward persons with 
disabilities among counselor educators. These results are consistent with findings by 
Kelly (1984) which indicate no relationship between attitude o f  faculty and faculty 
contact with persons with disabilities. However, the results o f  this study contradict 
findings by Aksamit, Morris, and Luenberger (1987) and Fonosch and Schwab (1981) 
which suggest a positive correlation between experience with students with disabilities 
and attitudes o f  faculty. Due to the inconsistencies in the literature, the results o f  this 
study support the need for further research into additional factors, influences, and 
contextual circumstances which may contribute to findings o f  significance and no 
significance regarding faculty contact with persons with disabilities on attitudes.
Hypothesis 5 stated that there is a difference by knowledge o f  disability 
legislation and attitude toward persons with disabilities among counselor educators. The 
analysis revealed that counselors with greater knowledge o f  disability legislation had a
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more positive attitude toward persons with disabilities. Therefore, this hypothesis is 
supported by the data. While there are conflicted findings on the level o f  estimated 
knowledge o f  disability legislation held by faculty at postsecondary institutions, there is 
no research relating knowledge to attitudes toward persons with disabilities among 
counselor educators. The findings o f  this study contribute to existing literature and 
elucidate the need for further research in this area.
Hypothesis 6 stated that there is a relationship between comfort with type o f  
disability and attitude toward persons with disabilities among counselor educators. The 
analysis revealed a significant relationship between comfort with type o f  disability and 
attitude toward persons with disabilities among counselor educators. These results are 
consistent with existing literature which suggests that attitudes o f  faculty are influenced 
by type o f  disability and social context (Beilke & Yssel, 1999; Cook, Yamaguchi, & 
Solomon, 1993; Fichten, Amsel, Bourdon, & Creti, 1988; Hart & Williams, 1995; 
Newman, 1976; Singh, 2003). Loewen (1993) asserts that many students have 
experienced frustration with their postsecondary experiences stemming from attitudes, a 
lack o f  appropriate services, programs, and funding, and the nature o f  the disability which 
impacts attitudes, services, and accommodations in the postsecondary environment.
These results may encourage Counselor Educators and counselors-in-training to increase 
their understanding o f  the relationship between awareness o f  disability issues and 
attitude.
Hypothesis 7 stated that there is a difference by primary theoretical orientation in 
attitude toward persons with disabilities among counselor educators. The analysis did not 
reveal a difference by primary theoretical orientation in attitude toward persons with
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disabilities among counselor educators. Due to limited responses in some categories, only 
the following theories were incorporated into analysis: Adlerian; Person-Centered; 
Cognitive Behavioral; and Systems. Am ong those theoretical orientations included in the 
analysis, no one theory was more influential than the others on attitude toward persons 
with disabilities among counselor educators. The results o f  this analysis conflict with 
findings o f  Bishop and Richards (1984) who report that mental health counselors with a 
humanistic-oriented approach have less positive attitudes than those who are cognitively- 
oriented. Again, there is a paucity o f  research in this area, and these findings encourage 
future research in this area to establish under what circumstances a difference may exist.
Hypothesis 8 stated that there is a difference by years o f  experience and attitude 
toward persons with disabilities among counselor educators. The analysis did not reveal a 
difference by years o f  experience and attitude toward persons with disabilities among 
counselor educators. Contrary to the results o f  this analysis, existing research suggests 
that more years o f  experience in teaching positively influences (Williamson, 2000; 
Fichten, Amsel, Bourdon, & Creti, 1988; Fonosch & Schwab, 1981) or negatively 
influences (Strohmer & Pellerin, 1995) attitude toward persons with disabilities among 
faculty and rehabilitation counselors. This conflict suggests that further research is 
needed to explore this area.
Hypothesis 9 stated there is a difference by discipline/specialty in attitude toward 
persons with disabilities among counselor educators. The analysis did not reveal a 
difference by discipline/specialty in attitude toward persons with disabilities among 
counselor educators. These results are consistent with findings by P a lm er to n  and 
F rum kin  (1969) w ho  found  that college counselors’ knowledge o f  disability issues is
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not correlated with attitude toward persons with disabilities. Other research, however, 
indicates conflicting findings. For example, LeM ay (1968) found that Counselor 
Education trainees demonstrate “enlightened” attitudes regarding persons with 
disabilities, and attitudes o f  rehabilitation counselors were found to be positively 
correlated with successful case outcomes (Krauft, Rubin, Cook & Bozarth, 1976), though 
Grigsby (1990) reports that school counselors have limited desire to work with students 
with disabilities. Since research in this area does not specifically address the impact o f  
discipline/specialty on attitude, future research may include focus in this area.
The findings o f  this analysis invite further research to explore if  differences truly 
exist among disciplines in attitude toward persons with disabilities among counselor 
educators.
Implications fo r  Counselor Educators
It is important for counselor educators to note the factors suggested by research 
that are influential for counselor education students and their attitudes toward persons 
with disabilities. Counselor education programs may want to encourage further 
exploration into this topic to increase awareness o f  this issue among counselor educators 
and practitioners, and to contribute to better practices and improved services to this 
population by encouraging as well as aiding in the development o f  more comprehensive 
training curricula for counselors-in-training.
Overall, two hypotheses were supported by the data collected from this study. It 
was found that: a) comfort level was correlated with higher scores on the SADP 
(Antonak, 1981), and b) higher levels o f  knowledge o f  disability legislation are related to 
positive attitudes toward persons with disabilities. This m ay be indicative o f  the training
R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
83
base o f  Counselor Educators; having exposure to disability issues in training programs 
may increase general awareness o f  and sensitivity to these issues, and may positively 
impact attitudes o f  Counselor Educators toward persons with disabilities.
Limitations o f  the Study
The researcher followed all ethical IRB ethical criteria in the implementation o f  
this research study. Because this research study utilized computer technology to 
administer and collect data, this procedure may have produced several limitations. Web- 
based surveys limit responses to those participants who have access to a computer and the 
Internet, and any technical problems associated with the Internet server or computer may 
cause problems in the completion o f  the survey or submitting o f  responses.
Additionally, the response rate o f  this study is low at 6%. This may be due in part 
to the lack o f  continued solicitation o f  responses from participants by the researcher. Due 
to this limitation, the external validity o f  the study may be limited. Due to the 
homogenous demographics and limited num ber o f  respondents, results may not 
generalize to other contexts.
Another limitation o f  this research study is that the responses are self-reported by 
the participants. There are several disadvantages to self-report research studies. Heppner, 
Kivlighan, and W ampold (1999) included among the disadvantages: (a) biased responses, 
(b) unawareness o f  the characteristic being measured, and (c) that self-reports are less 
valued by other theoretical perspectives. Dillman (2000) reports further disadvantages 
relating to biased responses, suggesting that the following characteristics are predominant 
in survey participants: social desirability; question order effects; and primacy or regency 
effects.
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In conjunction, Rosenthal and Rosnow (1975) report the following characteristics 
comm only found in volunteers, which m ay impact the results o f  a study: a) volunteers 
tend to be more unconventional than nonvolunteers; b) volunteers tend to be higher in 
need for social approval than nonvolunteers; c) volunteers tend to have higher social- 
class status than nonvolunteers; d) volunteers tend to be more sociable than 
nonvolunteers; and e) volunteers tend to be less authoritarian than nonvolunteers. These 
characteristics m ay impact the representativeness o f  the responses, and may not 
accurately reflect the views o f  the population.
Suggestions fo r  Future Research
Additional research involving a larger sample o f  Counselor Educators may 
enhance a more representative sample, and future researchers are encouraged to expand 
the sampling population to include other databases, Counselor Education organizations, 
and counseling practitioners. It is also recom mended that researchers broaden the 
categories used in this study to address a wider and more accurate representation o f  the 
population under study, including those in ethnicity and gender. Future investigations 
may include correlates and investigations o f  the relationships among attitude components 
and sets o f  sociodemographic (e.g. age, gender, educational level, profession), personality 
(e.g. anxiety, hostility, stress level, locus o f  control) and situational variables (e.g. social 
context, family dynamics).
The researcher used the Scale o f  Attitudes toward Disabled Persons (SADP; 
Antonak, 1981) to assess attitude on a unidimensional scale. Antonak and Livneh (1988) 
suggest that the convenience o f  the SADP, together with the available data on its validity, 
reliability, and structure, support the usefulness o f  the scale by researchers and
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measure and is therefore subject to social-desirability responses. Antonak and Livneh 
(2000) suggest that traditional overt and obtrusive methods used to measure targeted 
attitudes may interfere with responses when the attitude referent is socially sensitive and 
where conscious or unconscious m echanisms may impact those responses. Antonak and 
Livneh also suggest that, due to the lack o f  existing psychometrically sound instruments 
which are reliable, valid, and multidimensional, the investigation o f  attitudes towards 
persons with disabilities requires innovative experimental methods with such instruments. 
They suggest the following methods to explore this issue, but suggest no specific 
measurement scales: ranking, adjective checklist, paired comparisons, semantic 
differential scales, projective measures, and summated rating scales.
The low response rate may be indicative o f  a lack o f  interest in this issue among 
the invited participants or factors associated with the characteristics o f  the sample 
population. It may be appropriate for future studies to explore the depth o f  interest in this 
topic and associated issues among Counselor Educators, and to what extent their 
academic and professional training m ay have impacted their level o f  interest. It is also 
strongly recom mended that future researchers attempt several contacts during the course 
o f  data collection to solicit responses from participants so that the response rate and 
external validity are increased. It should also be noted that respondents’ reactions, 
products and manners o f  response are vulnerable to interpersonal variables (i.e. 
experimenter characteristics such as age, sex, race and appearance), variables inherent in 
the experimental situation (e.g. temperature, noise, room  arrangement and decoration, 
methods o f  instruction and administration) and variables related to the respondent’ s
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psychological (e.g. stress, motivation, response set, expectations) and physiological (e.g. 
medications, hunger, fatigue) attributes (Antonak & Livneh, 2000). The research 
recommends replication o f  the current study to establish reliability across circumstances.
It may be appropriate to explore to what extent this issue was included for 
exploration among diversity and multicultural topics in core training courses, which may 
serve to generate further ideas for inclusivity in training programs. Future researchers 
may include regional differences, specific training experiences, and organizational 
memberships into analysis in attempt to identify the impact o f  moderator or extraneous 
variables on the effect between the variables included in this study and attitude toward 
persons with disabilities.
Lastly, it is strongly suggested that future research combine factors to analyze 
multiple relationships between independent variables and attitudes. For example, Kelly 
(1984) found in a study o f  attitudes o f  student affairs professionals toward students with 
disabilities that female coordinators under age 40 had more positive attitudes than their 
older female counterparts, indicating more accepting attitudes toward persons with 
disabilities among females below the age o f  40. Kelly’s study examined age and gender 
simultaneously; the current study examined only simple relationships between the nine 
factors and attitude, but not interactions.
Conclusions
The purpose o f  this study was to explore the relationship o f  nine variables with 
attitudes o f  Counselor Educators toward persons with disabilities. The goal was to 
identify several potential variables that may influence attitudes. Nine variables were 
examined to test their relationship with attitude among the participants. The data from
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this study supported two o f  the hypotheses, which stated that among Counselor 
Educators: a) there is a relationship between comfort with type o f  disability and attitude 
toward persons with disabilities, and b) there is a difference by knowledge o f  disability 
legislation and attitude toward persons with disabilities.
Because o f  the importance o f  diversity issues and educational curricula within 
accredited Counselor Education programs, it is necessary to assess the attitudes o f  
Counselor Educators toward persons with disabilities as an essential part o f  this curricula. 
The results o f  this study heighten the awareness o f  factors which influence attitude 
among Counselor Educators, and generate directions for future research in the area o f  
disability issues and attitudes. This study also contributes to better practices and 
improved services to this population by encouraging and aiding the development o f  
comprehensive training curricula for counselors-in-training. The results o f  this study are 
expected to assist Counselor Educators, CA CREP coordinators, student service and 
postsecondary educational personnel, students, and other stakeholders o f  the counseling 
profession.
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SA D P - F o rm  R 
P e rso n a l In fo rm a tio n  F o rm






Ethnicity: ___ White American ___ Biracial
 African American ___ Asian American
Latin American
Primary Theoretical Orientation:
 Psychodynamic  REBT
 Adlerian ___ Person-Centered
 Gestalt ___ Cognitive Behavioral
Years Practicing as a Counselor Educator:
 0 Months to 1 Year ___6 to 10 years
  1 to 2 Y ears ___ 1 1 to 15 Years
3 to 5 Years 16 Years or more
Primary Counseling Discipline/Specialty:
 Career  M FT  Comm unity  Rehabilitation
 School  College  Gerontological
The ADA (1990) definition o f  a person with a disability refers to “someone with a 
physical or mental impairment that substantially limits one or more major life activities” 
A person is considered to be a person with a disability i f  he or she: a) has a disability as 
documented by a physician; b) has a record o f  the disability; or c) is regarded as having 
the disability.
Please rate the frequency of your contact with a student(s) with a disability as
identified by the ADA (1990):
None Yearly M onthly W eekly Daily
1 2  3 4 5
Systems
Reality
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Please rate your level of knowledge of disability legislation:
None = No knowledge
Little = I know legislation exists, but 1 have no familiarity with it 
Some = Have some familiarity, but don ’t know specifics
A lot = I have had trainings/courses on this topic and am familiar with most specifics
Expert = I could provide trainings on this topic based on my extensive knowledge o f  
legislative specifics
None Little Some Alot Expert
1 2  3 4 5
The ADA (1990) defines the following disabilities:
Mobility Impairment -  A condition limiting physical ability; generally considered to 
include lack o f  a limb or loss o f  limb use due to disease, amputation, paralysis, injury, or 
developmental condition; or limitation o f  m ovement due to cardiovascular or other 
disease
Auditory Impairment -  A condition causing partial or total deafness 
Visual impairment - Loss or partial loss o f  vision
Learning Impairment -  Limitation o f  the ability to perceive, recognize, understand, 
interpret, and/or respond to information.
Psychiatric Impairment -  Individuals with psychiatric diagnoses such as major 
depression, bipolar disorder, and schizophrenia may be covered, depending on how the 
condition affects their functioning. Individuals with other psychiatric conditions (such as 
anxiety, personality, dissociative, or post-traumatic stress disorders) may also be included 
in the ADA definition.
Please rate your comfort level with the following types of disabilities:
Mobility:
Completely Mostly Som ewhat Mostly Completely
Uncomfortable Uncomfortable Comfortable Comfortable Comfortable
1 2 3 4 5
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INVITATION TO PA RTICIPATE IN RESEARCH
Dear Counselor Educator,
My name AdriAnne L. Johnson and I am a Doctoral Candidate in the Counselor 
Education Program at the University o f  Arkansas. I would like to invite you to 
voluntarily participate in my dissertation research study: ATTITUDES OF 
C O U N SELO R ED U CA TO R S T O W A R D  STU DEN TS W ITH DISABILITIES. The 
purpose o f  the study is to provide useful and relevant information for Counselor 
Educators regarding how to better address the needs o f  students with various types o f  
disabilities in Counselor Education training programs, thereby increasing the likelihood 
o f  success o f  these professionals-in-training.
Y our participation in this research study is voluntary and your responses will be 
kept strictly confidential. This Internet-based study allows participants to complete the 
survey in approximately 10 minutes. This study may guide Counselor Education 
programs to design courses, enhance recruitment strategies, and enrich academic 
experiences. Additionally, you may request that a personal confidential report o f  your 
results be sent to you.
The principal investigator, AdriAnne L. Johnson, will answer any further 
questions about this research at any time. If  you would like to participate, click onto the 
direct link provided below to complete the survey. By entering into the site, it will serve 
as an informed consent to participate in this research study. As Counselor Educators, I 
understand your time is extremely valuable. Thank you for your time and support for 
dissertation research. This study has been reviewed and approved by the Institutional 
Review Board (1RB) at the University o f  Arkansas.
http://comp.uark.edu/~ajohnso/
Sincerely,
AdriAnne L. Johnson, M.S., NCC, LAC 
Ph.D. Candidate, Counselor Education 
University o f  Arkansas 
479 /93 5 -8 5 6 0  
ajohnso@uark.edu
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INFORMED CONSENT
Title: Attitudes o f  Counselor Educators Toward Students with Disabilities
Investigator(s): AdriAnne L. Johnson, M.S., NCC, LAC, Doctoral Candidate 
Roy C. Farley, Ed.D., Faculty Advisor 
University o f  Arkansas
Department of Educational Leadership, Counseling & Foundations
Counselor Education Program
234 Graduate Education Building
Fayetteville, AR 72701
(479) 935-8560 ajohnso@uark.edu
Description: The present study will investigate the relationship between various factors and 
attitudes of Counselor Educators toward students with disabilities. You are asked to complete 
a survey that is designed to measure general attitudes toward persons with disabilities. This 
dissertation research is concerned with identifying attitudes and influential factors on those 
attitudes in Counselor Educators in various disciplines. It is the researcher’s intention that 
this study will contribute to the existing educational literature about students with disabilities 
in Fligher Education. The results o f  this study will assist with information for counselor 
education programs, governing institutions, and universities.
Risks and Benefits: The benefits o f  this study include a contribution to the knowledge base 
for understanding the attitudes and attitudinal barriers toward students with disabilities. There 
arc no anticipated risks to participating in the study.
Voluntary Participation: Your participation in this research is completely voluntary. You 
reserve the right to refuse and decline participation in this research at any time.
Confidentiality. All information including all results pertaining to this study will be recorded 
anonymously and will be reviewed, stored, and analyzed in strict confidence. Only the 
researcher will have access to the results o f  the survey and will be used only for the purposes 
of this study. Results from this survey will be reported as summative data.
If you agree to participate, you will be asked complete the survey which will take 
approximately 15 minutes to complete. You are free to complete it any time between 
October 1 and 31, 2006. If  you have any questions concerning this study, you may contact 
AdriAnne L. Johnson at (479) 935-8560 or at ajohnso@uark.edu. You may also contact the 
Director o f  Research and Sponsored Programs, Rosemary Ruff at (479) 575-3845. or 
rruff@uark.edu.
The researcher greatly appreciates your participation and support for this dissertation 
research. By clicking on to the survey link below, you are indicating that you have read and 
understood these terms and that you are employed as a Counselor Educator in a CACREP 
accredited counselor education program.
http://comp.uark.edu/~ajohnso/
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September 18,2006
MEMORANDUM
TO: AdriAnne L. Johnson
Primary investigator 
Dr. Roy Farley 
Faculty Advisor
FROM: Rosemary Ruff
Director, Research Support and Sponsored Programs
RE: New Protocol Approval
iRB-Protocol f t ' ■ ^ . .
Protocol Title:: ; • Attitudes of Counselor Educators toward Students with
: ' Disabilities.: V--.
: " R ^ v i e w T y p e : ®  EXEMPT.'' ' □  EXPEDITED □  FULL IRB
Approved Project Period: Start Date: 09/14/20ba.' " Expiration Date: Q9/13/2QQ7
• Ydur protocol has been approved by the IRB: Protocols are approved for a maximum period of
one year. If you wish to continue the project-past the approved project period (see above), you 
must submit a request, using the form Continuing R&riew far IRB -Approved Projects, prior to the 
expiration date. This form is available from the IRB Adriiinistrator or on the Compliance website 
(http://www.uark.edu/admin/rsspinfo/compliance/humanTSubjects/index.html). As a courtesy, you 
wiii be sent a reminder two months in advance-of that date-: However, failure to receive a 
reminder does not negate your obligation to make the request in sufficient time for review and 
approval. Federal.regulations prahibit.retroactive.apprava|'bf- continuation-.- Failure torecsive 
approval to continue the project prior to the expiration date wiii result in Termination of the 
protocol approval. The IRB Coordinator can give you guidance on submission times.
If you wish to make any modifications In the approved protocol, you must seek approval prior to
implementing those changes. Ail modifications should be requested in writing (email is 
acceptable) and must.provide sufficient detail to assess the impact of the change.
If you have questions or need any assistance from the IRB, please contact Rosemary Ruff, 
Director, Research Support and Sponsored Programs, IRB Coordinator, 120 Ozark Hall, 5-21QS.
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Office o f  the 
Vice Provost for Research 
617.287.5600 
Fax: 617.287.5616UMASS
B O S T O N
Dear Inquirer:
Thank you for your inquiry about the Scale o f  Attitudes Toward Disabled Persons. I 
have enclosed with this letter a copy of the most recent version of the SADP in two 
formats and a scoring key for your use.
You may reproduce the SADP in any form that suits your research needs. The only 
requirement that I have for the use o f the instrument is that you ascribe authorship to me 
somewhere on the instrument and acknowledge me as the author of the instrument, using 
one of the citations below, in any publication that may arise from your use of it.
Good luck with your research. Please call or write if I can assist you further.
Very truly yours,
s/Richard F. Antonak
Vice Provost for Research
RFA/hs
Appropriate citations:
Antonak, R  F. (1982). Development and psychometric analysis of the Scale o f  
Attitudes toward Disabled Persons. Journal o f  Applied Rehabilitation Counseling. 13(2), 
22-29.
Antonak, R. F. (1985). Construct validation of the Scale of Attitudes toward 
Disabled Persons. Journal o f Applied Rehabilitation Counseling. 16(1). 7-10,48.
\  ..i. t .  r» t? o _ t  :_____t. t t  r 1 n n n \  npi. . _________ , ?». . •« i . */uiiuuajt, xv. r ., ot juivucxi, xi. m e measurement 01 amruaes toward
people with disabilities: Methods, psychometrics, and scales. Springfield, IL: C C 
Thomas.
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Use of AIDS in Dissertation 
Research inbox
Adrfsnne L  Johnson <ajohnso@ua May 29 
Richard F. Antanak <RIchardJ\nton May 31 
US AdriAnns Johnson to Rid1 Mara onttana Jun 13 
□r. Antanak,
Thank you sincareiy tor granting me permission 
to utilize the ATDS In
my dissertation researshi Upan further refining- -
of my material, I have
found that your Scale of Attitudes toward
Disabled Persons (SADR)
would be mare appropriate for my topic. May I
have your permission to
utilize that Instrument Instead?
Thank you so ven/ much!
AdriAnne johnson 
- 3how quoted t&ct -.
AdriAnne L  Johnson, M.S., NCC, LAC 
Doctoral Candidate, University of Arkansas 
Mental Health Provider, NW Arkansas 
Fayetteville, AR 727Q2
^ T u m  an hi;
Spam
Emergency Sts 
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'is Richard F. Antdnak <RI More optiona $  Jun 19 
AdriAnne,
I am attaching the SADP together with a scaring • 
key and a letter
granting permission to u b s  the Instrument In 
your research. Seat wishes 
tor success.
Richard
 Original M essa g e -
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